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Abstract 

Because of the continuous innovations in education and the final attainment levels concerning the 

European Union as well as the increasing influence of the European Union on education, we 

decided to investigate the status of European citizenship education. Therefore, this Bachelor's 

thesis examines the knowledge and perception of the European Union among pupils in the first 

and third grade of Flemish secondary education. 

Besides a literature study on the current findings on European citizenship education, this thesis 

also contains the methodology of our comparative research where the selection procedure of the 

schools as well as a questionnaire, which we drew up based on our own study on the (new) 

attainment targets, are discussed. Furthermore, this thesis also contains the results of a practical, 

comparative research that was conducted in five Flemish schools. Besides those Flemish schools, a 

Spanish school was also involved in this research, as a comparative factor.  

Overall, results on the knowledge on the European Union were low. In the first grade, the average 

O9K GFDQ ҕӅҎ GML G> ҐҎӄ #N=F L@= L@AJ< ?J9<= O9KFӐL 9:D= LG H9KK GMJ L=KLӅ OAL@ 9 E=9?J= J=KMDL G> җӅҗ

out of 20. The Spanish pupils (3rd ?J9<=ӧ <A<FӐL <G EM;@ :=LL=J =AL@=Jӄ 'F >9;LӅ L@=AJ 9N=J9?=score 

was 6,9 out of 20, which is slightly less than the average result of the Flemish pupils in the first 

grade. 

However, we did notice a rather positive result in regard to their perception and attitude towards 

the EU. On this aspect, the Spanish pupils scored highest with a total of 16,1 out of 20. The Flemish 

pupils mutually had more or less the same viewpoints as one another, which were positive and 

resulted in an average total score of 14,1 out of 20.  

We do feel that the adaptation of attainment targets towards a process that includes both in-depth 

EU knowledge as well as democratic and citizenship skills could benefit pupils in their evolution 

towards full-fledged EU citizens. In our opinion, the adapted curricula and attainment targets are a 

step in the right direction, but the bar could certainly be raised even higher. Especially regarding 

the education of factual knowledge about the functioning of the European Union. 
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#MJGH=9F 3FAGFӅ L@AK E=9FK᾽L@9L᾽O= F==< LG HJ=H9J=᾽L@=E >GJ᾽ =D?A9F- 9K O=DD 9K᾽#MJGH=9F

citizenship. And, 9K L=9;@=JK LG :=Ӆ O= G> ;GMJK= OAK@ LG᾽;GFLJA:ML=᾽LG L@AK᾽=NGDMLAGF G>᾽#MJGH=9F
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therefore L@= ;MDEAF9LAGF HGAFL G> GMJ =<M;9LAGF9D :9;@=DGJӐK <=?J== AF K=;GF<9JQ =<M;9LAGFӄ
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Figure 1: Pro-EU protesters in Parliament Square (N.H., 2019) 
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1. Introduction  

As mentioned before, one of the key competences as a teacher is to prepare pupils to become 

actively involved citizens of the society. Our society is multi-layered and is regulated by regional 

and federal authorities. It is essential to understand that  =D?AMEӐK =<M;9LAGF9D KQKL=E is 

influenced by the educational activities supported by the European action programs of the Council 

of Europe (CoE), together with the contributions of the European Union in promoting European 

Citizenship. Both entities are tasked with exposing the students to public life and knowhow, both 

at the national and European level. As Belgium is a member state of the European Union, there is a 

need for the education system to prepare the students for Belgian as well as European citizenship. 

In the past ten years several European action programmes of the Council of Europe have already 

focused on active involvement of youth and on promoting European Citizenship.  

However, Missira (2019) argues that the outcomes of CoE and EU efforts on civic education are 

challenged by the lack of knowledge of the European democratic processes and elections, amid 

other instabilities. According to the European report from the International Civic and Citizenship 

Education Study (Losito et al., 2016) that surveyed what students reported about their 

opportunities to learn about Europe at school (learning about other countries in Europe, European 

history, political and economic integration in the EU, etc.), Belgium scored the lowest out of all 

countries. Losito et al. (2016) observed that integrating a stronger EU dimension in education 

would give Flanders a better place in international evaluations. It would also prepare young 

citizens better for their future as Flemish, Belgian, and at the same time EU citizens. 

The principle of the Jean Monnet Programme (Universidad de València, n.d.) for higher education, 

to comprise the study of Europe in its entirety with particular emphasis on the European 

integration process in both its internal and external aspects, could be beneficial for the 

development of pupils into European citizens. Today, the only schools acknowledged by the EU to 

actively apply this principle, are the schools that gained the EPAS-label. In short, understanding 

how citizenship education is taught, how students are evaluated, and the skills accompanied 

within and outside the classroom is essential in light of this situation. This will enlighten on how 

the modern curriculum organisation and content teaching are integrated to inform the Flemish 

secondary education on the collective European intellect that has been set as a goal by the Council 

of Europe. 

After exploring the available literature on this topic in chapter two, we define the main question we 

want to investigate: ӑ5@9L AK L@= ;MJJ=FL CFGOD=<?= 9F< H=J;=HLAGF J=?9J<AF? L@= #3 AF

$D=EAK@ QGMF?KL=JK AF K=;GF<9JQ =<M;9LAGFӋӒAs the final attainment targets for secondary 

education have been thoroughly revised in 2020 for implementation from 2021 onwards, we also 

analysed which aspects regarding the EU are embedded in this framework. To gain answers to our 

research question, we conducted a comparative field research in the second and sixth year of 

secondary education in both Flanders and Spain. We elaborate on this research in chapter four. In 

chapter five, we analysed and discussed our results, and in chapter six, we made our final 

conclusions. Afterwards, we listed all our sources and in the final part of this thesis we annotated 

our developed materials and other annexes.  
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2. European citizenship, quo vadis? 

In this chapter, 'European citizenship education' is further explained, as well as which existing 

materials were found during this study, what conclusions were made from exploring those 

materials and other published sources, and how this influenced our research question. 

2.1. Defining 'European citizenship education' 

As stated by the Education, Audiovisual and Culture Executive Agency of the European Union 

(2012), Citizenship education refers to the aspects of education at the school level intended to 

prepare students to become active citizens by ensuring that they have the necessary knowledge, 

skills, and attitudes to contribute to the development and well-being of the society in which they 

live. It is a broad concept that encompasses teaching and learning in the classroom and practical 

experiences gained through school life and activities in wider society. It encompasses the narrower 

concept of 'civic education', as defined by the IEA, which is restricted to 'knowledge and 

understanding of formal institutions and processes of civic life (such as voting in elections)' (IEA 

2010a, p. 22). 

However, Biesta (2011) argues that to answer questions about what constitutes 'good' citizenship 

education and what its aims and purposes are, we should begin with its three functions: 

1) Qualification: providing young people with the knowledge, skills, understandings, 

dispositions, and forms of judgment that allow someone to do/be something. 

2) Socialisation: ways of becoming a member and part of particular social, cultural, and 

political "orders", the transmission of norms and values, bringing young people into 

existing ways of knowing and doing. 

3)  Subjectification: becoming a (political) subject, ways of becoming autonomous and 

independent from the socioȤpolitical order, process through which new ways of being and 

doing can come into existence or come into being a unique subject. 

In short: a 'good' upbringing and education should never be limited to forms of learning that only 

contribute to reproducing socioȤpolit ical orders or to the insertion and/or adaption of individuals 

into these orders (qualification and socialisation). It should also include a dimension of 

emancipation to help young people to become unique, autonomous, and independent subjects 

(subjectification).  

2.2. Summary of existing materials  

2.2.1. Implementation of European Citizenship Education 

Young individuals require an increasingly wide range of understanding to fully become responsible 

citizens, which is revealed in the national curricula for citizenship education. Citizenship education 

is compulsory among European Union member states. It is delivered in learning institutions 

through different approaches like a stand-alone subject, a cross-curricular dimension, and another 

learning area. But then again, the combination of the three approaches is commonly used (Hahn, 

2015). Schools in Europe comprehend the multi -dimensional nature of citizenship. They are 

allocated objectives not just in terms of theoretical knowledge that learners should acquire but in 
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terms of competencies they should integrate and values and attitudes. The national curricula 

promote active participation both inside and out of school. The curricula also address various 

societal issues like sustainable development and cultural diversity, and European and 

international extents. 

In the last decade, different initiatives were launched by the European Commission to support EU 

member states in successfully implementing the key competence approach. In 2006, an expert 

group was established to advise and deliberate on research to determine critical indicators in 

active citizenship and civic competencies in education. The 2010-2018 EU Youth Strategy declared 

promoting solidarity, social inclusion, and active citizenship as the main agenda (Missira, 2019). 

The strategy entails various lines of action linked to nurturing citizenship both in formal and non-

formal educational undertakings such as participation in representative democracy and civil 

society and volunteering as a tool for citizenship and social inclusion. The majority of these 

programmes support the agenda to bring citizens closer to the Europeans Unions and involve 

them in future discussions. However, according to a report by the European Commission (2021), in 

secondary education in Flanders for example, the EU is currently still only really focused on in 

History and/or Geography lessons. Whether or not pupils in secondary education are actually 

acquainted with Europe in a sufficient manner, depends strongly on the personal interest of 

teachers and school management in the European Union. 

Since citizenship education cannot be implemented effectively in a place of vacuum, young people 

need to familiarize themselves first with the principles and values of the democratic process 

through their interactions with the first communities in which they are active members; their 

schools. ThatӐK O@Q L@= #MJGH=9F ;GGH=J9LAGF AF =<M;9LAGF <=E9F<K ?J=9L=J GHHGJLMFALA=K >GJ

young people to learn and participate actively, such as school-based activities with employers, civil 

society organizations, youth groups, and cultural activities. The European Commission emphasizes 

greater focus on practical competencies, a learning outcomes method, a new approach of 

assessment enhanced by the perpetual development of teachers' skills and knowledge, which are 

all crucial in the implementation of critical social and civic competencies.  The European 

Commission also seeks to promote active citizenship and mutual knowledge by bringing 

individuals from different regions of Europe together through exchanges, debates, and meetings to 

promote the active involvement of European citizens in policymaking. Most schools promote the 

participation of young individuals in citizenship-related activities by providing the students with 

opportunities to study citizenship competencies through a variety of programs and projects 

outside the school. For example, functioning with the local communities, experiencing and 

discovering democratic involvement in the community, and addressing common matters such as 

environmental conservation and cooperation among generations are encouraged by publicly 

financed programs.  

Most of the EU nations have implemented rules to encourage student and parent participation in 

school governance to enhance student competencies in this area, whether in the form of student 

councils, class representatives, and student representation in school management departments or 

through parent involvement in the running of schools (Eidhof, 2016). Also, based on the level of 

education, more regulations are created to enable student participation in school governance 

(Huyst, 2009). The political structures in schools are designed to offer learners a forum for debates 
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and will allow them to voice their ideas on issues affecting them related to school life. Lanvers & 

Hultgren (2018) notes that the European education system is focused on forming internal school 

governance structures that are inclusive, allowing students to participate actively and ensure all 

sections in the school fraternity are represented. Students are the ones that elect class 

representatives are given the general responsibility of representing the interests of other students. 

Class representatives are involved with the development of the educational plan in the school, the 

formulation of the rules running the school, and the supervision of budgetary issues. In countries 

like Scotland and the United Kingdom, there are programmes like the Demorca-school Programme 

intended to enhance the performance of the student' council by promoting practical cooperation 

among the parties involved in internal decision-making like teachers, students, and parents. 

Participatory school culture is very crucial for successful citizenship education (Geboers et al., 

2013). School culture is the system of norms, values, attitudes, principles, daily practices, 

organizational arrangements, and teaching methods. Therefore, school culture is a powerful 

influence on the whole school's acts. Therefore, effective implementation of citizenship education 

demands a school culture that encourages inclusivity based on democratic principles.  

Furthermore, during this literature study, the European Parliament Ambassador School 

programme was also discovered. This programme aims to stimulate pupils' political skills and get 

to know how European democracy works, and to develop their European citizenship skills 

(European Parliament, 2018). Within participating schools, (some) teachers and pupils are 

appointed as senior and junior ambassadors and are charged with the implementation of the 

programme. The educational aspect is taken care of by the teachers. They do this, among other 

things, by organising lessons on European parliamentary democracy. For this they can use the 

interactive educational material of the European Parliament. The material includes general 

information and facts about the EU as well as training on democratic skills and participation, role 

plays and quizzes. The ambassadors are also asked to set up various activities such as the creation 

of an EU info point in schools. In addition, they are required to liaise with Members of the European 

Parliament, other ambassadors and partners and engage in dialogue with their communities. The 

activities of the participating schools are also evaluated annually at the end of the school year. If 

the programme has been successfully completed, the schools are certified as ambassador schools 

and the selected ambassadors receive a certificate during a ceremony, often in the presence of 

Members of the European Parliament! Finally, there is also a possibility for the ambassadors to 

have the opportunity to participate in Euroscola meetings in Strasbourg or other events organised 

by the European Parliament in the Member States and in Brussels or Strasbourg (European 

Parliament, n.d.). 

2.2.2. Findings from previous studies 

A report by the International Civic and Citizenship Education Study: 'Young people's perception on 

Europe in a time of change' (2016) revealed that most surveyed students reported having learnt 

about the history of Europe at school. Furthermore, opportunities to learn about European 

political and economic systems, political and social issues, and political and economic integration 

varied across the participating countries. It also revealed that most students indicated that they 

saw themselves as Europeans and were proud to live in Europe. However, this sense of European 

identity was less likely to occur in students with a migration background. In comparison to the 
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ICCS 2009, the researchers noticed a positive increase towards European identity in almost all 

countries participating in both surveys. Most of the surveyed students also expressed trust in the 

European Commission/Parliament. The study also showed that students' expectations of voting in 

European elections in the future varied substantially.  It also suggested that national and European 

identities can positively coexist. Finally, it concluded that students with higher levels of civic 

knowledge tended to express more tolerant attitudes and were also more in favour of cooperation 

among European countries than their counterparts who scored lower on civic knowledge (Losito et 

al., 2016). 

According to Hoskins et al. (2016) European school students claim to have at least a fair knowledge 

of the working of the EU, and they prove it during the quiz-style questions. Although there is no 

difference in how they study about EU at school, the survey reveals that young people learn about 

it from their families and other written materials. Most of the students consider belonging to the 

European Unions of personal benefit. They generally appreciate the role of EU institutions and are 

probing on understanding it and see it as the first step of their participation in the union. Students 

in the European schools express their desire for learning foreign languages and cultures and make 

friends from other European Union nationalities. Most students consider themselves as Europeans 

when asked about their nationality. Students also portray their openness towards other cultures 

when asked what it means to be Europeans to them. However, the study also highlighted various 

shortcomings perceived by EU students. First, they generally perceive the EU as ineffective in 

managing global challenges like climate change and terrorism. The survey findings and desk 

research reveal that young people in the European Union think that it is action on climate change 

that the union should be pursuing. Again, students across all groups expressed discontentment 

with how they study about the European Union at schools. When the students learn about the 

union, the challenge is that the lessons and teaching methods are not sufficiently interactive or 

dynamic. The students do not feel that they have sufficient opportunities to gain understanding 

about the union at schools. The majority of them claim to have at least fair knowledge of how the 

institutions operate. 

In France, for example, 62% of the students reported understanding to some extent how the 

European Union institutions operate. Most of them learn about the union through family and 

internet research. They expressed that pledging the freedom to study, work, and travel anywhere 

in the EU is the main objective of the institutions, while environmental conservation is considered 

the main concern for the future. In Germany, the students learn about the European Union 

sometimes at school, but the main channels are social media, family, and written materials. 

Around 56% of the German students perceive themselves to have a fair knowledge of the workings 

of the EU institutions. They consider guaranteeing lasting peace in Europe as the main objective of 

the institutions. In Italy, about 45% of the students expressed that they have at least a fair 

knowledge of EU operations, while a further 21% expressed good understanding. Freedom to 

travel, work and learn anywhere in the European Union is the primary goal for the EU, while 

promoting social equality and conserving the environments are main future priorities. Generally, 

the students studying in Europe experience the benefits of the European Union both individually 

and in their communities at large. The majority of students in European schools tend to believe 

that the EU is pretty effective in managing worldwide challenges. (Auf dem Brinke, 2016). 
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As stated in a report by L@= #MJGH=9F !GEEAKKAGF ӦҐҎҐҏӧӅ J=K=9J;@ GF 1H9FAK@ QGMF?KL=JKӐ

knowledge and opinion towards the EU showed that their level of general knowledge on the EU is 

rather low to medium, regardless of the school year, gender or region. The pupils also scored low 

when their knowledge about the European Parliament and Commission was tested. 

According to a recent Eurobarometer survey, most students agreed to accounts regarding freedom 

of movement for European citizens and disagreed with accounts regarding limitation of movement 

(Pausch, 2016). Immigrant students exhibited stronger positive attitudes towards immigrant rights 

than other students. Almost all the students participating in the survey preferred cooperation 

among European nations in order to provide many employment opportunities, prevent and 

combat terrorism, strengthen nations' economies, and conserve the environment. The support of 

cooperation among European nations by the students was linked with a higher level of civic 

understanding. Nearly all students in the survey portrayed positive expectations about the future 

of Europe, specifically in the strengthening of peace and democracy across Europe and increased 

cooperation among the nations. On the other hand, the students professed worry for issues such 

as pollution and terrorisms as more of immediate concern to the future of the European Union. In 

most countries which participated in the survey, majorities of the pupils were positive about their 

personal future. Still, there were variations across countries in respect to pupils' anticipations of 

their future financial condition. The students also expressed trust in the European Parliament and 

European Commission. Most of them held positive opinions of the European Union and tended to 

endorse statements concerning the significance of the EU sharing a set of standard rules and laws 

and guaranteeing human rights. 

In current society, young people perceive the world differently due to growing up in a significantly 

dissimilar place from their predecessors. In the European Union, young people have their way of 

defining their identity, citizenship, and the manner in which they decide to get involved in 

democratic life. First, Baglioni & Hurrelmann (2016) observes that the creation of supranational 

structures affects the meaning of citizenship and how people choose to participate in it. The 

process of economic and political integration in Europe has involved limiting democratic 

participation to within national borders. The social and economic developments in European 

Union have increasingly spanned across regions, amassing the number of issues for participation 

that extend beyond the traditional boundaries. Some students stay in foreign countries more than 

their birth nations, which nurtures their attachments to their growth countries. Many such 

students in Europe think that traditional forms of participation are inappropriate to affect 

policymaking areas essential to them. They neither feel that their voices are heard well, or their 

interests are represented effectively by politicians. Block (2011) notes that the globalization 

process has played a central role in the general perception of citizenship and politics in Europe. 

Politicians on the national scale are incapable of influencing policies and addressing issues in the 

national context because of European integration and dependence on expert bodies. Due to the 

mounting mediatization, the traditional function of politics to intermediate between various 

interests is affected substantially, and they operate more as 'election machinery'. These processes 

have caused politics to lose legitimacy across age groups. Besides, young generations feel 

excluded from traditional, mainstream methods of impelling political decision-making. Young 
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people are now considering other forms of social and political involvement that provide them with 

more personally informal, meaningful, and non-institutionalized channels of participation. 

Little knowledge and interest of political processes, loss of community ties, growing cynicism of 

democratic institutions, and loss of trust in politicians are now perceived as an indicator of most 

students' weakened sense of political engagement and citizenship (Bauböck, 2019). In Europe, 

youths feel that they can influence social and political decisions more effectively if new forms of 

democratic participation are introduced. According to a recent Eurobarometer survey, most 

students portray different modes of involvement and understanding of citizenship. When the 

economic crisis hit European societies in 2012, students were affected differently with cuts in the 

education budget and rising youth unemployment (Chung, Bekker & Houwing, 2012). Their 

participation was reflected through mass student demonstrations. In other circumstances, 

students in European countries tend to voice theirs in protests. But it is not all young people think 

and behave in the same manner especially considering the diversity of Europe and its democratic 

history. Young people exhibit a difference in their understanding of citizenship based on 

educational background and income. The flexibility required to correct this instability and the 

subsequent loss of community ties by the young people affect how they participate in political 

processes and perceive their citizenship (Bynner, Chisholm & Furlong, 2019). As such, citizenship is 

transforming to become more self-expressive, personalized, and ad hoc. Due to the shifting 

understanding of citizenship, younger people do not regard voting during a national election as 

patriotic. Their notion of citizenship is different in that it is more geographically dispersed, 

meaning that they want to belong and participate in other communities at once, merging local, 

countrywide, and international identities. Their sense of citizenship is more efficacy-driven and 

individualistic than founded on normative and emotional considerations. Therefore, young people 

can only participate in a place where their interests and priorities are protected. 

Multiple other sources, such as Vyt (2020) and Fligstein (2012), noted that nationalism poses a 

threat to the European identity. The attitude of Flemish youngsters towards Europe, for example, is 

not entirely positive. They are aware of the importance of the European Union but also very 

sceptical about the EU's complexity and appalling lack of decisiveness. Another example of how 

AEHGJL9FL =>>A;A=F;Q 9F< AFL=J=KLK ;9F := J=?9J<AF? QGMF?KL=JKӐ NA=OK GF ;ALAR=FK@AH. Ted 

Huddleston also concluded that many youngsters perceive the EU as something rather abstract to 

really form an opinion on. In order to remove this obstacle for pupils, didactic games were 

designed that made it more visible for them. Huddleston has several games, debates, facts, riddles 

designed to involve and motivate pupils even more. In his book 'Europa en ik', these are 

incorporated in several themes such as law, safety, work, equality, and minorities. 

Multiple brochures about Europe, such as Europese Unie (2010), Vertegenwoordiging van de 

Europese Commissie in België (2009), Vlaams Parlement (2014) were also consulted during this 

literature study, all of these were presented at pupil level of secondary education. These brochures 

contained puzzles, crosswords, quizzes, etc.to inform pupils on the European Union in a more 

attractive, captivating, and accessible way. 
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2.2.3. Educational materials on EU citizenship by external bodies 

Europahuis Ryckevelde 

Europahuis Ryckevelde is an institute that strives towards more active European citizenship. It is a 

non-profit organization that translates complex European themes into information on a human 

scale through a very broad educational offer, from primary to higher education, consisting of 

workshops, role-plays, and simulation exercises. It uses close contact with pupils, youngsters, and 

adults to develop interactive teaching materials about the EU for all Europeans. For instance, 

Ryckevelde produced a set of teaching materials about the EU for secondary education called 

ӏ#MJGH= Ԍ K;@GGDӛ Active lessons 9:GML L@= #3Ӑӄ 'L AK 9 EG<MD9J H9;C9?=Ӆ ;GFL9AFAF? <A>>=J=FL

L=9;@AF? E=L@G<K 9K O=DD 9K 9 ;GEHJ=@=FKAN= L=9;@=JӐK E9FM9DӅ HJ=K=FL9LAGFK 9F< G> ;GMJK= 9

KLM<=FLӐK OGJC:GGC (Vyt, 2020). 

According to vzw Europahuis Ryckevelde (2017), every EU citizen can be situated in one of five 

possible stages of European citizenship:  

1. They are not aware of the European Union. 

2. They are aware of the European Union. 

3. They have knowledge of the European Union.  

4. They have democratic skills. 

5. They are active European citizens. 

People can evolve towards active European citizenship through four types of activities:  

1. Activities that raise awareness about European citizenship. 

2. Activities that inform about European citizenship. 

3. Activities that exercise democratic skills.  

4. Activities that stimulate people to active European citizenship. 

This organization was contacted during the exploratory phase as it seemed very valuable to our 

project. Cooperation was reached, and Europahuis Ryckevelde shared the results of their survey 

(see annex 8), which was conducted at three different times between March 2017 and June 2019, 

among secondary school students in Flanders about their knowledge and opinions on the EU. The 

results showed that on all three occasions, pupils gave mainly indifferent answers when asked on a 

scale of 1-5 whether they felt they knew enough about the European Union. In addition, at 

assessment point one, 62.6% thought it would be better if Belgium did not leave the EU at all. 

During assessment point two this was 60.7% and during assessment point three 74.4%. 

Incidentally, the results regarding their opinions on the importance of voting in the European 

elections showed an upward trend. During assessment point one, 16.5% said it was very important 

to vote, during assessment point two this was 23.9% and during assessment point three, this had 

increased to 42.7%. Regarding the knowledge questions, the scores were rather similar but 

mediocre on all three assessment points.  
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Europa Direct 

Europa Direct was established by the European Commission and is the most prominent 

information network for EU citizens by the European Union. In Belgium, it is organised at the 

provincial level through various information points. Furthermore, the initiative receives support 

from the Federal Public Service for Foreign Affairs, Foreign Trade and Development Cooperation. It 

acts as a link between the EU and its citizens, with a specific focus on education. The information 

points inform citizens primarily about the EU but also inform the EU itself on the opinions of its 

citizens, and each information point has an information desk with a wealth of up-to-date 

information such as recent publications, specific databases and educational materials. The 

initiative also organises all kinds of activities on Europe such as debates, trainings, workshops and 

events (Provincie Oost-Vlaanderen, n.d.). 

The Belgian Directorate-General for European Affairs and Coordination (DGE) 

The Directorate-general Coordination and European Affairs (DGE) of the FPS Foreign Affairs is 

responsible for everything concerning the European policy; following, preparing, defining, 

representing and managing it. Belgium's European policy is defined through over 250 coordination 

meetings each year, which are organized together with the communities, the regions and the 

federal departments. Its main objective is to reach consensus on European topics and to make sure 

that Belgian delegates speak with one voice on the European scene. The DGE also provides certain 

services, such as specialized training sessions and targeted communication, in order to respond to 

the questions the citizens raise about the European Union. It is one out of many institutions that 

try to make the EU more accessible and attractive to citizens (Kingdom of Belgium Foreign Affairs, 

Foreign Trade and Development Cooperation, 2021). In order to do so, the DGE has produced 12 

sheets to provide a concise, but no less clear, overview of the European Union. They cover the main 

historical facts, the values, the functioning of the institutions, the main achievements and the 

concrete measures for citizens. The sheets are intended for secondary schools (Koninkrijk België 

Buitenlandse Zaken, Buitenlandse Handel en Ontwikkelingssamenwerking, 2021). 

#.-1 4D99F<=J=F ӆ #MJGH=K= .JG?J9EE9ӐK NGGJ -F<=JOABKӅ -HD=A<AF? =F 19E=FO=JCAF? 

Epos is the National Agency for the Erasmus+ programme in Flanders. It stimulates and supports 

cooperation, internationalisation and mobility in education and training. As it turns out, 

establishing contacts with schools abroad has proven to be a useful and interesting way to 

promote international awareness among young people. 2@9LӐK O@QӅ :=KA<=K #J9KEMKỪӅ #.-1 G>>=JK

many programmes and actions, such as: neighbouring classes, Erasmus Belgica, EPALE, Europass, 

Euroguidance, European Day of Languages and e-twinning (Epos-Vlaanderen, n.d.). E-twinning, for 

example, is a community for schools in Europe. Teachers from the participating countries use its 

tools to connect, work and learn with each other through online events but also to exchange ideas 

and practices and to carry out projects together (eTwinning, n.d.). 

 

 



   European citizenship in Flemish secondary education                Kyle Bernaert & Steven De Proft                                        15 

Klascement 

The website klascement.net, supported by the Flemish government, contains a varied and wide 

range of didactic materials about the EU (KlasCement, n.d.). Examples that can be found on this 

website are: capital game with flashcards, travelling in Europe, state planning game, facts, creation 

of the EU in a playful way and an interactive work bundle on the Brexit. The website is based on the 

concept of 'sharing is caring'. Therefore, teachers create, share and use each other's didactic 

materials. Teachers have the opportunity to rate the resources based on their experience. For 

many teachers, this site has proven to be a useful tool which they can rely on and use to find 

didactic material. 

2.3. Early conclusions, research questions and expectations 

Conclusions 

A great deal has been written and researched about European citizenship and teaching it at school. 

As such, those topics that enlighten on citizenship education have formed a platform of constant 

debates and deliberations on matters edged towards promoting democratic citizenship in schools. 

Furthermore, there is no unambiguous definition of specific terms, and authors interpret the terms 

according to the emphasis they wish to place on them. Different authors do not always use 

concepts in a consistent manner. There does seem to be a certain consensus among several 

researchers that citizenship education could have a tremendous potential and a huge importance 

on youngsters' lives, but as discussed before, there are voices that dispute this claim as well.  

In short, more research is needed to evaluate the current state of young people's knowledge and 

perception of the European Union to determine whether there is a (greater) need for European 

citizenship education or not. 

Research questions 

Based on this conclusion, the following research question was deducted: 

"What is the status of knowledge/perception of the European Union among Flemish (and 

Spanish) pupils in secondary education?" .  

Following our main research question, a second underlying research question could be 

determined as well, being: 

" Is the level of knowledge about the EU so inadequate that one could conclude that there is a 

need for more citizenship education?"  
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Expectations 

According to the International Civic and Citizenship Education Study (2016) findings on young 

people's perceptions of the EU, most surveyed youngsters have a positive regard towards the 

European Union and have an (almost) complete blind trust in this institution. It was also notable 

that this regard and trust have increased compared to the same study on young people in 2009. 

They also concluded that, on average, the young people that were questioned were less inclined to 

vote in European elections than in local and national elections. Still, this inclination has also 

increased in comparison with the 2009 study. In almost all countries participating in both surveys, 

there was also an increase in students' positive perceptions of European identity. However, very 

notable: Belgium scored lowest (based on results in Flanders) amongst all the participating 

countries in the survey.  

Hoskins et al. (2016) stated that European pupils claim to have a fair understanding of the working 

of the EU and that they appreciate the role of EU institutions. According to Auf dem Brinke (2016) 

this can be expected as well, as they concluded that 62% of of the pupils reported to have a good 

understanding on how the EU institutions operate. Another source that shaped our expectations 

O9K &M<<D=KLGFӐK ӎ#3 =F ACӎ ӦҐҎҎҗӧӄ 'L ;GF;DM<=< L@9L L@= IM9DALQ G> K;@GGD HJG?J9EK L@9L =<M;9L=

European citizenship has a wide range of levels and variety. The source also described that those 

youngsters experience the European Union as something rather abstract that contains little 

meaning that is relevant to them. Bauböck (2019) stated that little knowledge on political 

processes, along with some other factors, could be perceived as an indicator of a weakened sense 

G> ;ALAR=FK@AHӄ 4QL ӦҐҎҐҎӧ 9DKG KL9L=< L@9L $D=EAK@ QGMF?KL=JKӐ 9LLALM<= LGO9J<K L@= #3 AK FGL

entirely positive. 

As mentioned before, we also studied the research performed by Europahuis Ryckevelde. The 

results showed that pupils gave mainly indifferent answers when asked whether they felt they 

CF=O =FGM?@ 9:GML L@= #MJGH=9F 3FAGFӄ 'F 9<<ALAGFӅ L@= E9BGJALQ G> L@= HMHADK L@GM?@L ALӐ< :=

better if Belgium did not leave the EU at all. Furthermore, the results regarding their opinions on 

the importance of voting in the European elections showed an upward trend and, in the end, 

nearly half of the pupils thought it was important to vote for the upcoming European elections. 

Regarding the knowledge questions, the scores were rather similar but mediocre. 

Based on these findings, the following expectations were shaped: 

A rather good understanding of the working of the EU could be expected. As well as a small 

increase or at least a positive result regarding their regard and trust towards the European Union. 

As Huddleston stated, it could also very well be possible that a lot of pupils answer indifferently on 

the opinion-based questions. One could also expect the surveyed pupils to be less inclined to vote 

for the European elections in comparison to the local and national elections. Additionally, a wide 

variety of results between schools and pupils regarding the survey's knowledge-based questions 

could be expected. If certain pupils would score low on the knowledge part of the survey, they 

could also be expected to have a lower sense of citizenship/more negative view on the EU. 

Especially Flemish pupils could be expected to have a more negative perception of the EU than 

their Spanish counterparts. 
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Of course, as former secondary school pupils and with the shared experience as teacher-trainees, 

expectations that are not based on source research but on own intuition, insights, and experiences 

rose up as well: 

The EU was hardly ever intensively discussed during the lessons. At most, pupils learned about the 

European member states and when/how the European Union was founded. So, one could expect 

to see rather positive results regarding geography- and history-based questions, but when it comes 

to the more 'in-<=HL@Ӑ questions about the EU rather low results may be expected as well. This also 

correlates with how the EU was approached in the previous attainment targets for secondary 

education: there were hardly any attainment targets that focused on the EU. However, in the new 

attainment targets that have only recently been approved, some differences in this area could be 

noticed as there are more references to the European Union than in the previous attainment 

targets. Pupils of the sixth year could be expected to have a better idea of more complex subjects, 

such as identity and diversity, than their second-year counterparts. 

3. Attainment targets that have a correlation with the EU 

Since the attainment targets of the first grade have only been applied since 2019 (KO.V., 2019) and 

those of the second and third grade have just been approved this year (KO.V., 2021), it seemed only 

logical to draw up the questionnaire based on these new attainment targets. 

In order to find relevant attainment targets, the new curricula for the first grade and the new 

attainment targets for the third grade were searched through by use of keywords that (to us) relate 

to the topic of knowledge/perception on the EU. These were respectively: 

- citizenship 

- culture 

- democracy 

- diversity 

- duties 

- elections 

- Europe 

- European Union 

- identity 

- migration 

- nationality 

- opinion  

- parliament 

- participation 

- society 

- solidarity 

- values and norms 

- voting 

The results that were found by using this method, were pasted in a new document. In our opinion, 

this document could be useful for teachers who want to insert the European Union in an explicit or 

implicit manner in their lesson materials (see annex 7). 5=ӐN= 9DJ=9<Q 9<<=< 9 DAKL G> attainment 

targets which explicitly focus on the EU on the next page, however we did simplify this list, so we 

urge you to check the full list in annex 7 if you want a full overview. AK QGMӐDD HJG:9:DQ FGLA;=Ӆ L@=

amount that explicitly focus on the European Union is very limited. However, there is a decent 

amount that implicitly focus on EU-skills, -values and/or knowledge. This also more or less 

confirms the conclusions from the report by the European Commission (2021) that the European 

Union is mainly focused on in History and Geography lessons, however we do conclude that there 

has been made a significant effort to include more citizenship-related goals in the curricula and 

attainment targets.  
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4. 2=KLAF? HMHADKӐ CFGOD=<?= 9F< H=J;=HLAGF G> L@= #3 

In this chapter, the field research approach and methods are explained: which source materials 

were used, how the selection procedure of the schools was formed, how the schools were 

contacted, and how the questionnaire was drawn up. 

4.1. Research approach 

As stated in chapter 2, the research started by exploring existing materials about European 

citizenship education as well as the current state of the knowledge and perception from 

youngsters on the European Union. For the content of these consulted sources, we refer back to 

paragraph 2.2.2. Afterwards, schools that were eligible to participate in our research were selected 

based on specific criteria. For this method, we refer to paragraph 4.2.1.  

Finally, the questionnaire had to be made. To do this, the inventory of the curricula and attainment 

targets for the first and third grades was consulted and formed the foundation of the 

questionnaire. As the new attainment targets for the first grade had already entered into force, a 

check-up in the curriculum was necessary to determine whether any changes had taken place 

regarding the subject or not. However, the second and third-grade attainment targets were only 

just approved during the time this bachelor thesis was being written KG L@=J= O9KFӐL 9 ;MJJA;MDME

available yet. Luckily, the final attainment target levels themselves were published before the final 

draft of the questionnaire was finished, so these could also be taken into account in the layout of 

the questionnaire for the sixth form. In the end, this resulted in three questions differing between 

Explicitly related to the EU 
Curriculum first grade 

The students explain the principles of democracy and the rule of law from a contemporary and historical perspective.  
 
The students distinguish living together in a historic or contemporary democracy and a constitutional state from living 
together in other historic or contemporary regimes.  
 
The students know the following levels of government: municipality, province, communities and regions (including 
Flanders), Belgium, European Union and the acknowledged symbols of the Flemish community, Belgium and the 
European Union.   

The pupils illustrate the role of national and international government by means of current examples from their own living 
environment. 

The students explain how government has an impact on society through: revenue: taxes and social security contributions; 
expenditure; the redistribution mechanism. 

Attainment targets third grade 
The students distinguish the preconditions for democratic decision-making based on current events.  

The students explain the influence of local, national and European citizenship on various social domains.  

The students distinguish the importance and impact of human rights in concrete situations.  

The students understand the dynamics of the rule of law, which is based on fundamental rights and reciprocity.  

The students examine the importance and impact of human rights in concrete situations.  

Table 1: Explicit attainment targets (see annex 7) 
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the intended questionnaire for the second and sixth year. In the interest of comparability, these 

were equated so that a clear picture of the status of knowledge and perception on the European 

Union of pupils of the second and sixth year could be formed. 

European bodies linked to the educational field were also tracked down to get an even better idea 

of what the questionnaire had to look like. This resulted in a collaboration with Europahuis 

Ryckevelde. From our research during the literature study, it became clear that this institution 

already had a lot of experience with citizenship education and had already carried out a similar 

survey. After consulting our supervisor, an e-mail was written to this institution and they sent us 

the results of their research. 

4.2. Research methods 

4.2.1. Selecting and contacting the schools 

As mentioned briefly in the approach for the research question, it was decided to include (EPAS-) 

schools for both Spain and Flanders in the comparative study. Therefore, it was decided to draw up 

some criteria for the comparability of the schools, which all participating schools should meet. 

These criteria were respectively: 

- All schools must have a minimum of seven graduating classes and a maximum of fourteen. 

- All schools must have both a first and a third grade. 

- All schools must have a similar vision/mission for education. 

- All schools must belong to FlandersӐ GJ 1H9AF's catholic education programme.  

- All schools must have 'ASO' as (one of) their form(s) of education. 

Once the criteria were drawn up and approved by the supervisor, they were applied. Consequently, 

all schools that did not meet one or more criteria were not included in the survey. However, in all 

fairness, two Flemish schools cancelled the participation of one of their grades just before the 

sending of the surveys because it was difficult to carry out such a survey in both grades during this 

period of COVID-19. This does not mean that those schools do not ӍHGKK=KKӐboth grades, they do, 

but it does mean that not both of their grades participated unlike in the other three Flemish 

schools. Moreover, only one Spanish school wished to participate in the survey, again due to 

COVID-19 related reasons. As a result, the criterion that all participating schools should have both a 

first and a third grade is no longer fully met. In addition, there is now only one single result for 

Spain, as opposed to Flanders which has five schools to base conclusions on. Unfortunately, also 

none of the EPAS schools that were contacted wished to participate in this study, again due to 

COVID-19 related reasons. 

Once the promoter had approved the selection, it was time to contact the schools. As a school is a 

complex entity consisting of several bodies and levels, it was necessary to find out which person of 

the school should be contacted in the first place. Luckily, as mentioned before, there had already 

been some work on looking up a lot of information about the schools when the criteria were being 

drawn up. And because the possibility of contacting the school was clear in advance, all of the 

contact information for every school was already being written down whilst the sites were being 

browsed. Of course, the number of contact persons, their staff, and their functions differ from 
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school to school as each school is subject to different factors related to different contexts. 

Examples of contact persons that were contacted are the following: 

- general principal 

- educational principal 

- educational deputy principal 

- administrative deputy principal 

- part-time principal 

- principal of the first grade 

- principal of the second and third grade 

- student counsellor of the first grade 

- student counsellor of the third grade 

- grade coordinator of the first grade 

- grade coordinator of the third grade 

- contact person from second year/sixth 

year 

- coordinators European projects and 

secretariat

 

However, for each school, we always contacted the general principal and, if possible, the grade 

coordinators. 

As we experienced a lot of difficulties due to COVID-19, none of the contacted EPAS-schools wished 

to participate and a lot of the contacted Flemish and Spanish schools refused as well. In order to 

convince more schools to help us with our research, we decided to make our research more 

attractive by adding in a clear info brochure (see annex 1 and 2) as well as a didactic PowerPoint 

(see annex 5 and 6). By doing so, the teachers were provided with suggestions and didactic 

materials to successfully integrate our survey in their lessons. Underneath this paragraph, there 

are some screenshots of the brochure and two PowerPoint slides. The complete versions can be 

found in annex.  

 

 

 

 

 

 

 

 

 

 

 

 Figure 2: Information sheet (see annex 1) 

Figure 3: SlideɎ Didactic PowerPoint (see annex 5) 

Figure 4: SlideɎ Didactic PowerPoint (see annex 5) 

Figure 5: SlideɎ Didactic PowerPoint (see annex 5) 
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4.2.2. Drawing up the questionnaire 

As mentioned in chapter three, we based our questionnaire on the new curriculum for the first 

grade as well as the recently approved attainment targets for the third grade. In the extended 

document (see annex 7) essential aspects were highlighted, by making use of bold letters, and 

used to derive possible questions for the questionnaire. Furthermore, these questions formed a 

'question pool' that was pasted in a separate document along with some questions we had already 

thought of ourselves and were divided into 'first grade' and 'third grade.' Within this division, a 

distinction was also made between 'knowledge' and 'opinion' questions. Afterwards, questions 

from the previously conducted research by Europahuis Ryckevelde on European citizenship 

education were added as well. By doing so, the results of our questionnaire would be comparable 

to their results. In order to further qualitatively assess and filter the derived questions, each 

question was assessed based on the following criteria: 

- clearly formulated? 

- relevant to our research question? 

- related to the new attainment targets? 

Once this final screening was done, it was concluded that the third grade should be able to answer 

all the questions of the first grade, and thus the questions in both questionnaires should be exactly 

the same. Now, the prototype of the questionnaire was finished. Before sending out the 

questionnaires to the participating schools, the prototype was tested. This was done by a test 

audience consisting of our own acquaintances and family. This gave us feedback which was 

processed. And once the approval from our promoter was gained, the questionnaire was sent to 

the schools on March 1, 2021. 

5. Results 

In this chapter the analysis of the results will be discussed, as well as possible study limitations and 

some (careful) conclusions based on these results. 

5.1. Possible study limitations 

Migration profile 

8.6% of the $D=EAK@ AFL=JNA=O==K <G=KFӐL @9N= "ML;@ 9K L@=AJ EGL@=J LGF?M=ӄ 'F L@= K=;GF< Q=9J

the percentage is 12.2%. In the sixth year the percentage is 2.8%. In the Spanish survey, 0.9% of the 

1H9FAK@ AFL=JNA=O==K <G=KFӐL @9N= 1H9FAK@ 9K L@=AJ EGL@=J LGF?M=ӄ 3.4% of the Flemish 

interviewees indicated that they have only been enrolled in Flemish education for less than five 

years. In the Spanish survey, none of the pupils had been enrolled in Spanish education for less 

than five years (see annex 9; graphs 3, 4, 5, 6, 7, 8, 9 and 10).  

Since this questionnaire was drawn up in Dutch and Spanish, it was important to identify those 

O@G <A<FӐL KH=9C L@GK= D9F?M9?=K 9L @GE=ӄ K L@AK ;GMD< 9>>=;L L@= GML;GE= G> L@= KMJN=Qӄ

Furthermore, it is also often the case that pupils with a different, non-European, background, have 

very different feelings about the EU and/or less knowledge about the EU than their native 

European counterparts. 
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Trustworthiness 

12,3% of the Flemish respondents filled in the questionary at home. Regarding the Spanish 

respondents: 99.1% completed the survey at school (see annex 9; graphs 11, 12, 13 and 14). 

For these pupils, supervision on cheating could not be guaranteed in comparison to the pupils who 

filled in the questionnaire at school where a teacher or supervisor was present to prevent cheating. 

Furthermore, as the survey was conducted online for the most part, it could be suspected that 

some pupils cheated, helped each other and/or (accidentally) submitted the survey multiple times.  

Recent classes about the EU or not 

In Flemish schools, 21,3% had recently been taught about the EU before filling in the 

questionnaire. This was respectively 44.2% for the third grade and 6.8% for the first grade. Beside 

the age gap, this could also clarify why the third-grade pupils scored higher on the knowledge-

based questions on average than the first-grade pupils (see annex 9; graphs 15, 17 and 18).  

In Spain 30,2% had already been taught about the EU completing the survey. Yet, they scored 

significantly lower than their Flemish counterparts (see annex 9; graph 16). 

Errors in translation 

As we translated our survey to Spanish for the Spanish pupils, a mistake must have occurred with 

L@= LJ9FKD9LAGF G> IM=KLAGF ҒҐ ӑ2@= F=PL #MJGH=9F =D=;LAGFK 9J= AFҐҎҐҒӅ ' L@AFC ALӐK AEHGJL9FL L@9L '

;9KL EQ NGL=ӄӒӅ O@A;@ LJ9FKD9L=< LG ӑ En las próximas elecciones que pueda votar, creo que es 

importante emitir mi voto.Ӓ 'F L@AK LJ9FKD9LAGFӅ ӏ#MJGH=9FӐ @9K :==F D=>L GMLӅ O@A;@ E9C=K L@=

question too general and not sp=;A>A=< LG ӑ#MJGH=9F =D=;LAGFKӒӄ 2@AK ;GMD< ;D9JA>Q L@= @A?@number 

of Spanish pupils who indicated the highest score on this question, in comparison to the very low 

amount of the Flemish pupils. 

Only one Spanish school/grade 

As mentioned in paragraph 4.2.1, we must admit that due to COVID-19 related reasons a lot of the 

selected schools did not wish to participate. This resulted into the criterion that all participating 

schools should have both a first and a third grade is no longer fully met. Moreover, there is only one 

single result for Spain, as opposed to Flanders which has five schools to base conclusions on. 

Unfortunately, also none of the EPAS schools that were contacted wished to participate in this 

study, again due to COVID-19 related reasons. In short, the comparability that was aimed for is no 

DGF?=J 9K @A?@ 9K AFALA9DDQ 9FLA;AH9L=<ӄ &GO=N=JӅ L@= GL@=J ;JAL=JA9 J=?9J<AF? L@= K;@GGDӐK >GJEK G>

education, vision and education programme were still met. 

5.2. Subject characteristics 

Survey population 

The survey was conducted among 934 pupils in Flemish secondary education. These pupils 

represent five schools but are also supposed to represent all Flemish pupils with a similar profile. 

At the time of the survey, they were respectively in the second year of the first grade or the second 
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year of the third grade, better known as the second and sixth year of secondary education. In total, 

61,2% (572) of the surveyed pupils were second-year pupils and 38,8% (362) were sixth-year pupils. 

As mentioned earlier, the schools were selected with consideration for comparability. All surveyed 

pupils were therefore in the A-level of Catholic secondary education in Flanders and were educated 

according to the same curriculum and level. In addition to the Flemish group, a group of Spanish 

pupils was also tested. However, due to COVID-19-related reasons, this was limited to pupils from 

one school in the third grade of Spanish secondary education. This group consisted of 106 pupils 

who, like their Flemish counterparts, were educated in A-level Catholic secondary education. 

Migration profile 

8.6% (80) of the total number of Flemish pupils surveyed indicated that Dutch was not their mother 

tongue (see graph 3). In the first grade this percentage was 12.2% (70), whilst in the third grade 

only 2.8% (10) of the pupils J=N=9D=< L@9L L@=AJ EGL@=J LGF?M= O9KFӐL "ML;@(see annex 9; graphs 5 

and 6). Furthermore, 3,4% (32) of the surveyed students signaled that they had only been enrolled 

in Flemish education for less than five years (see graph 7). In the first grade this percentage was 

4,5% (26), whilst in the third grade this was just 1,7% (6) of the surveyed pupils (see annex 9; graphs 

9 and 10). In total 0,9% (1) of the surveyed Spanish pupils indicated that Spanish was not their 

mother tongue (see graph 4). All surveyed students also signaled that they had been enrolled in 

Spanish education for five or more years (see graph 8). 

 

 

 

 

 

Graph Ȓȹ Ʉ"ML;@ AK EQ EGL@=J LGF?M=ȾɅ - Flanders Graph ȓȹ Ʉ1H9FAK@ AK EQ EGL@=J LGF?M=ȾɅɎ (3rd grade) Spain 

Graph 7: Ʉ&GO DGF? @9N= ' :==F =FJGDD=< AF $D=EAK@ =<M;9LAGFȾɅ

- Flanders 

Graph ȗȹ Ʉ&GO DGF? @9N= ' :==F =FJGDD=< AF 1H9FAK@ =<M;9LAGFȾɅ

Ɏ (3rd grade) Spain 
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At home or at school? 

In total for Flanders, 87,7% (819) filled in the survey at school, this leaves us with 12,3% (115) that 

filled it in at home (see graph 11). In the first grade the percentage that filled it in at school was 

96,5% (552), in the third grade this was 73.8% (267) (see annex 9; graphs 13 and 14). In total for 

Spain, 99,1% filled in the survey at school. Only one student filled it in at home (see graph 12).  

 

 

Was the EU recently discussed in class? 

21,3% (199) of the Flemish pupils indicated that they had recently discussed the EU in class (see 

graph 15). For the first grade this percentage was 6,8% (39), for the third grade this was 44,2% (166) 

(see annex 9; graphs 17 and 18). For Spain, 30,2% (32) indicated that they had recently discussed 

the EU in class (see graph 16).  

 

 

 

 

 

Graph 11: Ʉ'ɃE <GAF? L@AK KMJN=Q 9LȻɕ@GE=ɛK;@GGDɖɅɎ Flanders Graph 12: Ʉ'ɃE <GAF? L@AK KMJN=Q 9LȻɕ@GE=ɛK;@GGDɖɅ

Ɏ (3rd grade) Spain 

Graph 15: Ʉ"A< ' J=;=FLDQ @9N= ;D9KK 9:GML L@= #3ȾɅ Ɏ Flanders Graph 16: Ʉ"A< ' J=;=FLDQ @9N= ;D9KK 9:GML L@= #3ȾɅ 

Ɏ (3rd grade) Spain 
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5.3. Knowledge of the EU 

In the first grade of Flemish secondary education, the average score was 7,0 out of 20 whilst in the 

third grade, the average score was 9,9 out of 20 (see graphs 155 and 156). The Spanish pupils 

scored an average of 6,9 out of 20 (see annex 9; graph 157). In the table on the next page, all results 

per question can be found. As these scores were rather low, we decided to check if some questions 

O=J=FӐL LGG <A>>A;MDLӬAF-<=HL@ӄ 2@AK ?9N= MK 9 K=D=;LAGF G> ҏҎ ӏ=9KA=JӐ IM=KLAGFKӅ L@=K= J=KMDLK ?9N=

us an average of 7,0 out of 10 for Flanders and 3,5 out of 10 for Spain. In the first grade in Flanders 

62% had a score of 5 or more out of 10 and 29% scored 7 or more (see annex 9; graph 163). In the 

third grade, 92% of the pupils passed the test and 63% had a score of 7 or more out of 10 (see 

annex 9; graph 164). For Spain (third grade), 27% of the pupils had a score of 5 or more and 4% had 

a score of 7 or more out of 10 (see annex 9; graph 165). 

K QGMӐDD HJG:9:DQ FGLA;=Ӆ L@= 9N=J9?=K O=J= ;9D;MD9L=< H=J K;@GGDӄ &GO=N=J, the total average per 

grade was calculated based on all of the results per grade and not calculated based on the sum of 

the averages per school as this would be a less correct average due to the use of already rounded 

averages instead of exact results. 

 

 

 

 

 

 

 

 

 

 

 

Graph 155: Average results knowledge-based questions 

Ɏ 1st grade Flanders 

Graph 156: Average results knowledge-based questions 

Ɏ 3rd grade Flanders 

Graph 157: Average results knowledge-based questions 

Ɏ (3rd grade) Spain 
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Question Correct 

answer        

Flemish 

pupils 

Total 

Correct 

answer   

Flemish 

pupils 

1st 

grade 

Correct 

answer     

Flemish 

pupils 

3rd 

grade 

Correct 

answer      

Spanish 

pupils 

Total 

Annex 9 

Җӧ ӑ5@G AK L@= .J=KA<=FL G> L@= #3 9L L@= EGE=FLӋӒ 43,6% 36,0% 55,5% 1,9% Graph   

19 ӛ 22 

9) ӑ5@9L AK 3JKMD9 NGF <=J *=Q=FӐK HGKALAGFӋӒ 40,9% 30,4% 57,5% 34,9% Graph  

23 ӛ 26   

10) ӑ5@9LӐK L@= <A>>=J=F;= :=LO==F #MJGH= 9F< L@= #3ӋӒ 95,5% 93,5% 98,6% 99,1% Graph  

27 ӛ 30 

11) ӑ"G=K #MJGH= @9N= 9 ;9HAL9DӋ '> KGӅ O@9L AK ALӋӒ 61,1% 55,9% 69,3% 55,7% Graph  
31 ӛ 34 

12) ӑ5@=J= <G EGKL G> L@= HD=F9JQ E==LAF?K G> L@= #3   

         .9JDA9E=FL L9C= HD9;=ӋӒ 

13,6% 8,7% 21,3% 7,5% Graph  

35 ӛ 38 

13) ӑ5@9L AK 9 <=EG;J9;QӋӒ 59,2% 50,2% 73,5% 48,1% Graph  
39 ӛ 42 

17) ӑ5@9L AK L@= 9FL@=E G> L@= #3ӋӒ 32,4% 35,3% 27,9% 59,4% Graph  
55 ӛ 58 

24) ӑ'<=FLA>Q L@= HGDALA;9D ?JGMH L@9L AK FGL 9;LAN= AF L@= 

         #MJGH=9F .9JDA9E=FLӄӒ 

17,0% 13,6% 27,9% 4,7% Graph  

83 ӛ 86 

25) ӑ5@A;@ #MJGH=9F :G<Q <J9>LK D=?AKD9LAN= HJGHGK9DKӋӒ 27,8% 20,3% 39,8% 7,5% Graph  
87 ӛ 90 

26) ӑ5@A;@ #MJGH=9F :G<Qvotes D=?AKD9LAN= HJGHGK9DKӋӒ 43,3% 36,5% 53,9% 34,9% Graph  

91 ӛ 94 

27) ӑ5@=F QGM NGL= >GJ L@= #MJGH=9F =D=;LAGFKӅ O@A;@ 

         J=HJ=K=FL9LAN=K <G QGM NGL= >GJӋӒ 

54,5% 48,6% 63,8% 36,8% Graph  

95 ӛ 98 

28) ӑ5@A;@ ;GMFLJA=K <G FGL :=DGF? LG L@= #3ӋӒ 12,8% 9,3% 18,5% 1,9% Graph  
99 - 102 

29) ӑ5@A;@ ;@9F?=K @9HH=F=< <MJAF? L@= LJ9FKALAGF H@9K= G> 

         L@=  J=PAL AF ҐҎҐҎӋӒ 

26,6% 19,6% 37,6% 20,8% Graph 

103 - 106 

30) ӑ1@GMD< 9 >MJL@=J 9JJ9F?=E=FL :=LO==F L@= 3) 9F< L@= 
         #3 := OGJC=< GML 9L L@AK EGE=FLӋӒ 

50,0% 41,8% 63,0% 45,3% Graph 
107 - 110 

31) ӑ5@9L O9K L@= LJ=9LQ L@9L E9<= L@= >GMF<AF? G> L@= #3 
         G>>A;A9DӋӒ 

13,2% 8,9% 20,4% 22,6% Graph 
111 - 114 

32) ӑ'K AL HGKKA:D= L@9L 9 E=E:=J KL9L= G> L@= #3 @9K 9 

         <A>>=J=FL ;MJJ=F;Q L@9F L@= =MJGӋӒ 

70,6% 65,0% 79,6% 78,3% Graph 

115 - 118 

33) ӑ5@Q <A< L@=Q AFN=KL EGJ= AF #MJGH=9F ;GGH=J9LAGFӋӒ 66,9% 58,4% 80,4% 60,4% Graph 
119 - 122 

34) ӑ&GO <G L@=Q <=L=JEAF= @GO EM;@ HGO=J =9;@ E=E:=J 

          KL9L= G> L@= #3 ?=LKӋӒ 

33,3% 26,0% 44,8% 20,8% Graph 

123 - 126 

37) ӑ5@G ;GGJ<AF9L=K L@= ;GJGF9 N9;;AF= HJG;MJ=E=FL 

           policy at EU-D=N=DӋӒ 

34,8% 30,4% 41,7% 41,5% Graph 

131 - 134 

41) ӑ5@A;@ G> L@=K= ;GMFLJA=K 9J= E=E:=JK G> L@= #3ӋӒ 12,2% 7,9% 19,1% 3,8% Graph 
147 - 150 

 

  

Table 2: Knowledge of the EU (all results) 
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5.4. Perception and attitudes towards the EU 

2G >GJE 9 ;D=9J H=JKH=;LAN= G> L@= HMHADKӐ 9LLALM<=K 9F< H=J;=HLAGFK LGO9J<K L@= #MJGH=9F 3FAGFӅ

O= >G;MK=< GF >GMJ IM=KLAGFK KH=;A>A;9DDQӄ 2@= >AJKL GF= :=AF? IM=KLAGF ґҖӆ ӑ"G QGM >==D L@9L L@= #3

E9C=K MKӅ 9K E=E:=J KL9L=KӅ O=9C=J Ӧҏӧ GJ KLJGF?=J ӦғӧӋӒӄ2@= K=;GF< GF= O9K IM=KLAGF Ґґӆ ӑ2G

what extent do you feel that European political bodies function well? (1) very bad Č very good 

ӦғӧӒӄ /M=KLAGF Ґ0 O9K L@= L@AJ< GF=ӆ ӑ2G O@9L =PL=FL <G QGM >==D #MJGH=9FӋ 1) not at all Č 

absolutely (5)Ӓӄ 2@= >AF9D IM=KLAGF O9K FME:=J ҏҔӆ ӑ"G QGM >==D L@9L L@= #3 <G=K MK=>MD L@AF?KӋ Ӧҏӧ

not at all Č 9:KGDML=DQ ӦғӧӒӄ 

Overall, the Flemish pupils indicated, on average, a similar but positive viewpoint on these 

questions (see graph 158). This resulted in a total score of 14,1 out of 20 (see annex 9; graphs 166; 

167 and 168). However, the Spanish pupils showed, on average, a more positive attitude towards 

Europa on these questions than their Flemish counterparts (see graph 159).  They scored a total of 

16,1 out of 20. All results for the perception- and attitude-based questions are included in the table 

underneath the graphs. 

 

 

 

Question Results        
Flemish 
pupils 
Total 

Results   
Flemish 
pupils    1st 
grade 

Results     
Flemish 
pupils  3rd 
grade 

Results      
Spanish 
pupils   
Total 

Annex 9 

ҏҒӧ ӑ"G QGM >==D L@9LBelgium/Spain is more like a  

          <=EG;J9;Q Ӧҏӧ GJ 9 H9JLG;J9;Q ӦғӧӋӒ 
 

1 = 5,5% 

2 = 26,4% 
3 = 24,8% 

4 = 25,7% 
5 = 17,6% 

1 = 24,8% 

2 = 26,7% 
3 = 24,8% 

4 = 18,7% 
5 = 4,9% 

1 = 6,1%        

2 = 24,0%    
3 = 24,9%   

4 = 38,7%    
5 = 6,4% 

1 = 0,9%        

2 = 15,1%    
3 = 22,6%    

4 = 26,4%    
5 = 34,9% 

Graph    

43 ӛ 46 

15) ӑ"G QGM >==D L@9L L@= #3 AK EGJ= DAC= 9 <=EG;J9;Q 

          Ӧҏӧ GJ 9 H9JLG;J9;Q ӦғӧӋӒ 
 

1 = 12,3%        

2 = 23,6%    
3 = 30,4%   

4 = 24,4%    
5 = 9,3% 

1 = 15,2%        

2 = 21,0% 
3 = 29,7% 

4 = 23,2% 
5 = 10,8% 

1 = 7,7%        

2 = 27,6%    
3 = 26,2%   

4 = 31,5%    
5 = 6,9% 

1 = 15,1%        

2 = 21,7%    
3 = 32,1%    

4 = 21,7%    
5 = 9,4% 

Graph    

47 ӛ 50 

16) ӑ"G QGM >==D L@9L L@= #3 <G=K MK=>MD L@AF?KӋӒ 

         (1) not at all Č absolutely (5) 

 

1 = 5,1%        

2 = 8,9%    

3 = 32,3%   
4 = 39,6%    

5 = 14,0% 

1 = 6,6%        

2 = 8,9%    

3 = 32,2%   
4 = 36,5%    

5 = 15,7% 

1 = 2,8%        

2 = 8,8%    

3 = 32,6%   
4 = 44,5%    

5 = 11,3% 

1 = 1,9%        

2 = 2,8%      

3 = 23,6%    
4 = 40,6%    

5 = 31,1% 

Graph    

51 ӛ 54 

Graph 158: Attitude towards the EU Ɏ 1st VS 3rd grade Flanders Graph 159: Attitude towards the EU Ɏ Flanders VS Spain 

Table 3: Perception and attitude towards the EU (all results) 
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ҏҖӧ ӑ2G O@9L =PL=FL <G QGM >==D  =D?A9F/SpanishӋӒ 
          (1) not at all Č absolutely (5) 

1 = 3,7%        
2 = 4,5%    

3 = 14,0%   
4 = 27,8%    

5 = 49,9% 

1 = 4,0%        
2 = 3,7%    

3 = 11,4%   
4 = 25,2%  

5 = 55,8% 

1 = 3,3%        
2 = 5,8%    

3 = 18,2%   
4 = 32%    

5 = 40,6% 

1 = 0,9% 
2 = 0,9%      

3 = 8,5%       
4 = 15,1%    

5 = 74,5% 

Graph    
59 ӛ 62 

ҏҗӧ ӑ2G O@9L =PL=FL <G QGM >==D $D=EAK@/ValencianӋӒ 
          (1) not at all Č absolutely (5) 

 

1 = 5,7%        
2 = 3,9%    

3 = 10,3%   

4 = 25,1%    
5 = 55,1% 

1 = 7,0%        
2 = 3,8%    

3 = 10,7%   

4 = 21,7%    
5 = 56,8% 

1 = 3,6%        
2 = 3,9%    

3 = 9,7%   

4 = 30,4%    
5 = 52,5% 

1 = 6,6%        
2 = 8,5%      

3 = 9,4%      

4 = 13,2%    
5 = 62,3% 

Graph    
63 ӛ 66 

ҐҎӧ ӑ2G O@9L =PL=FL <G QGM >==D #MJGH=9FӋӒ 

         (1) not at all Č absolutely (5) 
 

1 = 3,0%        

2 = 7,4%    
3 = 18,5%   

4 = 29,3%    
5 = 41,8% 

1 = 3,7%        

2 = 5,8%      
3 = 15,4%   

4 = 27,8%    
5 = 47,4% 

1 = 1,9%        

2 = 9,9%    
3 = 23,5%   

4 = 31,8%    
5 = 32,9% 

1 = 0,0%       

2 = 2,8%       
3 = 19,8%    

4 = 17%       
5 = 60,4% 

Graph    

67 ӛ 70 

Ґҏӧ ӑ2G O@9L =PL=FL <G QGM >==D L@9L  =D?A9F/Spanish  
           political bodies >MF;LAGF O=DDӋӒ 

           (1) very bad Č very good (5) 
  

 

1 = 15,1%        
2 = 30,4%    

3 = 39,4%   
4 = 13,6%    

5 = 1,5% 

1 = 14,3%        
2 = 23,8%    

3 = 41,8%   
4 = 17,8%    

5 = 2,3% 

1 = 16,3%        
2 = 40,9%    

3 = 35,6%   
4 = 6,9%    

5 = 0,3% 

1 = 33,0%        
2 = 27,4%    

3 = 25,5%    
4 = 13,2%    

5 = 0,9% 

Graph    
71 ӛ 74 

ҐҐӧ ӑ2G O@9L =PL=FL <G QGM >==D L@9L 
         Flemish/Valencian political bodies function  

         O=DDӋӒ  (1) very bad Č very good (5) 

 

1 = 11,2%        
2= 26,1%    

3 = 41,9%   

4 = 18,7%    
5 = 2,0% 

1 = 12,6%        
2 = 21,3%    

3 = 40,4%   

4 = 22,5%    
5 = 3,1% 

1 = 2,5%        
2 = 13,5%    

3 = 53,6%   

4 = 29,3%    
5 = 1,1% 

1 = 23,6%        
2 = 13,2 %    

3 = 36,8%    

4 = 22,6%    
5 = 3,8% 

Graph    
75 ӛ 78 

Ґґӧ ӑ2G O@9L =PL=FL <G QGM >==D L@9L #MJGH=9F 

          HGDALA;9D :G<A=K >MF;LAGF O=DDӋӒ 
          (1) very bad Č very good (5) 

 

1 = 3,9%        

2 = 10,0%    
3 = 48,5%   

4 = 33,7%    
5 = 4,0% 

1 = 4,7%        

2 = 7,7%    
3 = 45,3%   

4 = 36,5%    
5 = 5,8% 

1 = 2,5%        

2 = 13,5%    
3 = 53,6%   

4 = 29,3%    
5 = 1,1% 

1 = 0,9%        

2 = 2,8%  
3 = 45,3%    

4 = 42,5%    
5 = 8,5% 

Graph    

79 ӛ 82 

35) ӑ2G O@9L =PL=FL <G QGM >==D L@9L ;GMFLJA=K DGK= 
          their identity if the EU gets more control over  

          L@=AJ HGDA;QӋӒ (1) not at all Č completely (5) 
 

 

1 = 3,3%        
2 = 21,9%    

3 = 57,3%   
4 = 15,4%    

5 = 2,0% 

1 = 3,8%        
2 = 20,3%    

3 = 60,0%   
4 = 13,6%    

5 = 2,3% 

1 = 2,5%        
2 = 24,6%    

3 = 53,0%   
4 = 18,2%    

5 = 1,7% 

1 = 5,7%        
2 = 16%     

3 = 55,7%   
4= 18,9%    

5 = 3,8% 

Graph  
127 ӛ 130 

ґҖӧ ӑ"G QGM >==D L@9L L@= #3 E9C=K MKӅ 9K E=E:=J 
         KL9L=KӅ O=9C=J Ӧҏӧ GJ KLJGF?=J ӦғӧӋӒ 

 

1 = 3,2%        
2= 10,6%    

3 = 36,4% 

4 = 37,5%    
5 = 12,3% 

1 = 4,5%        
2 = 10,3%    

3 = 41,1%   

4 = 31,3%    
5 = 12,8% 

1 = 1,1%        
2 = 11,0%     

3 = 29,0% 

4 = 47,2%    
5 = 11,6% 

1 = 0,9%        
2 = 3,8%       

3 = 16,0%  

4 = 32,1%     
5 = 47,2% 

Graph   
135 ӛ 138 

39) ӑ' >==DDAC= ' CFGO =FGM?@ 9:GML L@= #3Ӓ 

          (1) not at all Č absolutely (5) 

1 = 35,5%        

2 = 33,1%    
3 = 20,8%   

4 = 7,6%    
5 = 3,0% 

1 = 34,6%        

2= 31,8%    
3 = 20,3%   

4 = 9,1%    
5 = 4,2% 

1 = 37,0%        

2 = 35,1%    
3 = 21,5%   

4 = 5,2 %    
5 = 1,1% 

1 = 30,2%         

2 = 37,7%    
3 = 25,5%    

4 = 5,7%    
5 = 0,9% 

Graph   

139 ӛ 142 

ҒҎӧ ӑ =D?AME/Spain K@GMD< D=9N= L@= #3ӄӒ 

          Ӧҏӧ <GFӐL 9?J== 9L 9DDČ totally agree (5) 

1 = 62,6%        

2 = 20,3%    

3 = 12,3%   
4 = 2,5%    

5 = 2,2% 

1 = 63,1%        

2 = 18,0%    

3 = 12,9%   
4 = 2,8%    

5 = 3,1% 

1 = 61,9%        

2 = 24,0%    

3 = 11,3%   
4 = 1,9%     

5 = 0,8% 

1 = 78,3%        

2 = 15,1%    

3 = 4,7%   
4 = 0,9%    

5 = 0,9% 

Graph  

143 ӛ 146 

42) Ӓ2@= F=PL #MJGH=9F =D=;LAGFK 9J= AF ҐҎҐҒӅ ' L@AFC  
           ALӐK AEHGJL9FL LG ;9KL EQ NGL=ӄӒ 

           (1) not at all Č absolutely (5) 

 

1 = 11,1%        
2 = 12,3%    

3 = 30,0%    

4 = 25,4%    
5 = 21,2% 

1 = 14,7%        
2 = 13,3%    

3 = 31,5%   

4= 22,0%    
5 = 18,5% 

1 = 5,5%        
2 = 10,8%    

3 = 27,6%   

4 = 30,7%   
5 = 25,4% 

1 = 11,3%        
2 = 5,7%    

3 = 19,8%   

4 = 11,3%    
5 = 51,9% 

Graph  
151 ӛ 154 
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5.5. Correlation between knowledge and attitude 

In the results of our survey, there was no real correlation between knowledge and attitude to be 

found: for second-year pupils, the correlation is limited to 0.14 and for sixth-year pupils it is even 

limited to 0.07. For the Spanish pupils, it is limited to 0,26. The simple scatterplot for the two age 

groups and the Spanish pupils, illustrates this (see graphs 169, 170 and 171). Note: one point may 

contain several individuals. Thus, this is a simplified scatter cloud for illustration purposes only. 

 

 

 

 

 

 

 

 

 

5.6. Discussing our results and comparing them to previous findings 

General perception 

According to ICCS (2016), most surveyed youngsters have a positive regard towards the European 

Union and have an (almost) complete blind trust in this institution. It was also notable that this 

regard and trust have increased compared to the same study on young people in 2009. In our 

J=K=9J;@Ӆ L@AK O9KFӐL L@= ;9K=ӄ 'F $D9F<=JK GFDQ ҒӅҎổ ;@GK= L@= E9PAEME K;GJ= O@=F 9KC=< @GO

they felt about the effectiveness of the European political institutions (see annex 9; graph 79). In 

Spain this was 8,5% (see annex 9; graph 80). Hoskins et. al (2016) also stated that European 

youngsters appreciate the role of the EU institutions. Results of our research regarding this topic 

more or less confirmed this statement to be true (see annex 9; graphs 51, 52, 53 and 54). 

 

Graph 166: Correlation between knowledge and attitude 

Ɏ 1st grade Flanders 

Graph 167: Correlation between knowledge and attitude 

Ɏ 3rd grade Flanders 

Graph 168: Correlation between knowledge and attitude 

Ɏ (3rd grade) Spain 
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Identity 

According to the International Civic and Citizenship Education Study: 'Young people's perception 

on Europe in a time of change' (2016), most students indicated that they saw themselves as 

Europeans and were proud to live in Europe. Hoskins (2016) also concluded in his research that 

most students consider themselves as Europeans when asked about their nationality. Our research 

showed a similar fact. 41,8% of the surveyed pupils in Flanders indicated the maximum score when 

they were asked about how they feel about their European identity. However, more pupils felt even 

stronger about their Belgian (49,9%) and Flemish identity feelings (55,1%) (see annex 9: graphs 59 

and 63). In Spain however, the national identity feelings were stronger. 74,5% indicated the 

maximum scored when asked about their Spanish identity. When asked about their Valencian 

identity, 62,3% indicated the maximum score and when asked about their European identity 60,4% 

indicated the highest score. This more or less confirms what Losito et al. (2016) suggested about 

the possibility of the positive coexistence of national and European identities. 

Perception of local, national and European political institutions  

In total, 1,5% of the surveyed Flemish youngsters indicated the highest score when asked if they 

felt that Belgian political bodies function well. For the Flemish political bodies, the maximum score 

was 2,0% and for the European bodies this was 4,0%. For the Spanish pupils, 0,9% indicated the 

highest score when asked the same question about Spanish political institutions. For the Valencian 

institutions, this was 3,8% and when asked about the European bodies 8,5% indicated the 

maximum score. In general, the perception is rather negative. However, on average, the European 

:G<A=K ?9AF EGJ= ӏHJ9AK=Ӑ L@9F L@= F9LAGF9D 9F< DG;9D :G<A=K =N=F L@GM?@ L@= F9LAGF9D 9F< DG;9D

identities received, on average, a higher score than the European identity. 

Estimation of EU-knowledge 

Some questions from Europahuis RyckeveldeӐK KMJN=Q were included in our questionnaire as well. 

The first question being: ӑI have enough knowledge about the European Union.Ӓ. According to 

0Q;C=N=D<=ӐK J=K=9J;@Ӆ <MJAF? L@= >AJKL 9KK=KKE=FL10,6% indicated the minimum score of 1 which 

E=9FL L@9L L@=Q <A<FӐL >==D DAC= L@=Q CF=O =FGM?@ 9:GML L@= #3 9L 9DD. During assessment point 2 

this was 5,3% and during the last assessment point this was 5,3% (see annex 8). In our survey, 

35,5% of the Flemish pupils and 30,2% of the Spanish pupils indicated the minimum score (see 

annex 9; graphs 139 and 140). 'F GMJ KMJN=Q AL :=;9E= ;D=9J L@9LӅ AF ;GEH9JAKGF LG 0Q;C=N=D<=ӐK

>AF<AF?KӅ L@= HMHADK <GFӐL >==D L@9L L@=Q @9N= KM>>A;A=FL CFGOD=<?= 9:GML L@= #MJGH=9F 3FAGFӄ 

Hoskins et al. (2016) and to Auf dem Brinke (2016) also stated that European pupils claim to have a 

fair understanding of the working of the EU. Auf dem Brinke concluded that 62% of the pupils 

reported to have a good understanding on how the EU institutions operate. However, Huddleston 

(2009) stated that pupils experience the European Union rather as something abstract that hold 

DALLD= K=FK= L@9L AK J=D=N9FL LG L@=Eӄ 2@= >AF<AF?K AF GMJ KMJN=Q ;GFLJ9<A;L &GKCAFK =L 9DӄӐK 9F< M>

<=E  JAFC=ӐK >AF<AF?KӅ 9F< EGJ= GJ D=KK ;GF>AJE &M<<D=KLGFӐK KL9L=E=FLӄ 
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Bexit/Spexit 

0Q;C=N=D<=ӐK K=;GF< IM=KLAGFwe included was: ӑBelgium should leave the European Union.Ӓ. 

During assessment point one, 62,6% indicated L@9L L@=Q <GFӐL 9?J== LG L@AK KL9L=E=FL 9L 9DDӄ "MJAF?

the second test this was 60,7% and in the final one 74,4% (see annex 8). In our survey 62,6% of the 

$D=EAK@ HMHADK 9F< ҕҖӅґổ G> L@= 1H9FAK@ HMHADK AF<A;9L=< L@9L L@=Q <GFӐL 9L 9DD 9?J== L@9L  =D?AMEӅ

or Spain in case for the Spanish pupils, should leave the EU (see annex 9; graphs 143 and 144). We 

;GF;DM<= L@9L L@= ?=F=J9D GHAFAGF GF L@AK E9LL=J @9KFӐL ;@9F?=< EM;@ KAF;= 0Q;C=N=D<=ӐK

research. 

Knowledge on EU member states 

The third question we included was: ӑWhich of the countries below are members of the European 

Union?Ӓ. 'F 0Q;C=N=D<=ӐK J=K=9J;@ 9 ;GFKA<=J9L= 9EGMFL G> L@= KMJN=Q=< HMHADK O=J= 9:D= LG

identify one or more countries (see annex 8). However, we were keener to know how many could 

identify all of the member states in the selection. We concluded that only 12,2% of the Flemish 

pupils were able to indicate all four EU countries in the selection, for the Spanish pupils this 

percentage was only 3,8% (see annex 9; graphs 147 and 148). 

Eagerness to vote in the EU-elections 

Another question we added was: "The next European elections are in 2024. I think it is important to 

cast my vote." At assessment point one, 16.5% of the pupils indicated that they thought it was 

really important to them. At assessment point two, this was 23.9% and at assessment point three 

42,7% (see annex 8). In our survey, 21.2% of the Flemish pupils and 51,9% of the Spanish pupils 

indicated the maximum score (see annex 9; graphs 151 and 152). However, as we mentioned in our 

study limitations, something went wrong with the translation of this question which could explain 

the significant difference between the Flemish and Spanish scores. ICCS (2016) also showed that 

students' expectations of voting in European elections in the future varied substantially over time 

and between countries. 

Correlation between knowledge and attitude towards the EU 

The ICCS study (2016) also indicated that students with higher levels of civic knowledge tended to 

express more tolerant attitudes and were also more in favour of cooperation among European 

countries than their counterparts who scored lower on civic knowledge. This correlation between 

knowledge and attitude was not present in our study (see annex 9; graphs 166, 167 and 168). The 

attitude towards the EU was slightly more positive in the second grade compared to the third 

grade, even though the third grade scored higher on the knowledge-based questions. In Spain, this 

was also visible but more explicit: students scored significantly lower on knowledge, but their 

attitude was more positive towards the EU than their Flemish counterparts (see annex 9; graphs 

157, 159, 163, 164 and 165). 
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1H9FAK@ HMHADKӐ CFGOD=<?= 

As stated in a report by the European Commission (2021), research suggested that Spanish 

QGMF?KL=JKӐ ?=F=J9D CFGOD=<?= GF L@= #3 AK J9L@=J DGOӄ 2@= >AF<AF?K G> L@AK HJ=NAGMK KLM<Q J=KGF9L=

within the results of our research. Only 1.9% of the Spanish pupils knew who the European 

HJ=KA<=FL AK ӦK== 9FF=P җӇ ?J9H@ ҐҎӧӄ 5@=F L@=Q O=J= 9KC=< 9:GML 3JKMD9 NGF <=J *=Q=FӐK >MF;LAGFӅ

only 34.9% were able to answer this question correctly (see annex 9; graph 24). Their knowledge of 

the EU Parliament and Commission was also insufficient (see annex 9; graphs 88 and 92).  Even 

though the average scores for the knowledge-based questions by Flemish pupils were rather low 

as well, the pupils from the first grade in Flanders almost had the exact same average score as the 

Spanish pupils in the third grade (see annex 9; graphs 155, 156 and 157). 

Stage of European citizenship 

According to vzw Europahuis Ryckevelde (2017), every EU citizen can be situated in one of five 

possible stages of European citizenship:  

1. They are not aware of the European Union. 

2. They are aware of the European Union. 

3. They have knowledge of the European Union.  

4. They have democratic skills. 

5. They are active European citizens. 

Based on our research, we can conclude that the majority of our surveyed population is aware of 

the European Union and has some knowledge about it, yet to a rather limited extent. Therefore, we 

would put our population between stage two and three. Due to the way our research was drawn 

up, we caFӐL E9C= 9FQ KL9L=E=FLK 9:GML O@=J= L@=Q KL9F< AF J=?9J< LG KL9?= >GMJӅ 9K O= <A<FӐL L=KL

their democratic skills. NeverthelessӅ O= <G >==D L@9L L@=Q @9N=FӐL J=9;@=< KL9?= >AN= =AL@=Jӄ  
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6. Conclusion 

Our expectations were partly met. In the end, there was no correlation between a good or bad 

understanding of the EU and a good or bad perception of the EU. Pupils also scored surprisingly 

low on the geography- and history-based questions. However, other expectation such as a more 

negative perception about the EU in Flanders but a positive result in general, as well as low results 

on the in-depth questions were met.  

Regarding our main research question about the status of knowledge/perception of the European 

Union among Flemish (and Spanish) pupils in secondary education, we can conclude the following: 

Overall, results on the knowledge on the European Union were low. In the first grade, the average 

O9K GFDQ ҕӅҎ GML G> ҐҎӄ #N=F L@= L@AJ< ?J9<= O9KFӐL 9:D= LG pass our test, with a meagre result of 9,9 

out of 20. The Spanish pupils (3rd ?J9<=ӧ <A<FӐL <G EM;@ :=LL=J =AL@=Jӄ 'F >9;LӅ L@=AJ 9N=J9?= K;GJ=

was 6,9 out of 20, which is slightly less than the average result of the Flemish pupils in the first 

grade. Perhaps the questionnaire was too extensive and in-depth, so we made an analysis of the 

results of 10 basic questions as well. For Flanders, these results were better with an average of 7 

out of 10, however Spain still only scored 3,5 out of 10 so their avera?= K;GJ= <A<FӐL ;@9F?= AF

relation to the result of the full questionnaire. 

However, we did notice a rather positive result in regard to their perception and attitude towards 

the EU. On this aspect, the Spanish pupils scored highest with a total of 16,1 out of 20. The Flemish 

pupils mutually had more or less the same viewpoints as one another, which were positive and 

resulted in an average total score of 14,1 out of 20.  

Now that we have researched the knowledge and perception on the EU, we can conclude that 

there is an appalling lack of factual knowledge on the EU. However, as we concluded from our 

study of existing materials, citizenship education is more than just learning about the EU itself, it 

also consists of learning and developing skills and attitudes. Some of those skills and attitudes 

;9FӐL := L=KL=< AF L@= LQH= G> J=K=9J;@ O= ;GF<M;L=<ӄ $MJL@=JEGJ=Ӆ KAF;= L@= J=KMDLK J=?9J<AF? L@=

perception and attitude towards the EU were significantly more positive than the knowledge 

J=KMDLKӅ O= ;9FӐL E9C= 9 :Dack and white statement about the fact that there is GJ AKFӐL a need for 

more citizenship education in Flanders and Spain.  

We do feel that the adaptation of attainment targets towards a process that includes both in-depth 

EU knowledge as well as democratic and citizenship skills could benefit pupils in their evolution 

towards full-fledged EU citizens. In our opinion, the adapted curricula and attainment targets are a 

step in the right direction, but the bar could certainly be raised even higher. Especially regarding 

the education of factual knowledge about the functioning of the European Union. 
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Annexes 

Annex 1: Information sheet for teachers and school managements (Dutch) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
























































































