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FOREWORD

This dissertation marks theulminationof a threeyear journey through teacher trainingt Odisee

Nathan Van Herclt

University College in Sihiklaas. Becoming a teacher has always been a dream, which will soon come
true ¢ an achievement that would not have been possible without my paremis friends, and my
amazinggirlfriend, Anneke Thanks a million to them.

TMma Saare Aa Ffaz2 OKSKagrdjEduhalwagimkpired bynplectr & S| NI 2
of Englishl have always been passionate about history and the English language, but without Ms Ada
Peters pushing me in the right direction, | would never have discoveredédbt of both worlds,
namely theexcitingfield of CLILBesidesit is difficult to imagine #&etter promoter. Hence | would
like to take the opportunity to express my sincerest gratitude to Ms Pdteriser support, kindness
and advice.

Last but not least, wishto thank Mr Heirbaut and Mbroeshout, teachers of CLIL history at
the BroederschoaHumanioran SintNiklaas, as well as Mr De Lange and Mr Motyka, principals at the
same school. The practical research could not have been successful without dhstructive

cooperation.It was aprivilege to operate in the&niquelycordial atmosphere of their school.
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ABSTRACT

Key words:CLILhistory ¢ English as a foreiganguage, digital toolsg ICTC flipping the classroom.

Nathan Van Herclt

Research questionTo what extent an digitally flipping the classroorbe of added valugo CLIL

historylearning environment?

Summary:Starting off withan overview othe theory on CL|lthis dissertation emphasises a healthy

and constructiveriticism2 ¥ G KS / [ L[ | LILINRIF OKZ 6KAOK KIF&a 0SSy
and trendiness. Citing several academic studies (Bruton, 2011 and 2013; Dallinger, 20p&kanis ap

GKFG GKS @rfulteffect2 9 F ORYy LB ga | OlidAaAdAz2yé O{LINF GG +
the towel, the present research project muiorward the hypothesis thatdigitally flipping the CLIL
classroomca®2 YLISYy al S TFTeOUSHFIS Odies D530 Akey Geating digital

CLIL materials, implementing them in a CLIL school iNilatas ¥iz.the Broederschool Humaniora),

FYR 2NHIYyA&AAYy3I adNBSea | ail Ay 3theFeduld werS mQist&yWNE Q | Y F
positive withteachers being all in favour ari#t,5% of pupils indicating that the digital materials

helped them during lesson.

Important references

1. Qoyle D., Hod, P., & Marsh D. (2010)CLIL: Content and Language Integrated Learning
Cambridge University Press.

2. Bruton, A. (2011). Is CLIL so beneficial, or just selectivevdReating some of the research.
System An International Journal of Educational Technology and Applied LinguBfigs,
523¢532.

3. Dallinger, S., JonkmanK., Hollm, J., & Fiege, C. (2016). The effect of content and language
AYGSaANFGSR tSIENYyAy3a 2y aiddzRSydaQ 9y3atiriakK | yR
stone? Learning and Instructiqril, 2331.

4. Koehler, M., & Mishra, P. (2009). What is teclvogical pedagogical content knowledge
(TPACK)Zontemporary issues in technology and teacher educafidr), 6670.

5. Van Alten, D.C., Phielix, C., Janssen, J., & Kester, L. (2019). Effects of flipping the classroom on

learning outcomes and satisfactioh:metaanalysisEducational Research Revje&8,1-18.
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1. INTRODUCTION

Due to longterm processes such as globalization and the increasing importance of multilingualism,

Nathan Van Herclt

new forms of integrating foreign languages in education have become morenarel popular over

GKS 8SINBE® hyS 2F (GKS&AS F2N¥ya Aa W 2yaSyd |yR |
CLIL entails teaching a nbinguistic subject in a foreign languaged. history in English), with at least

some explicit attention fofanguage goals. The European Commis&®d3)recommended CLIL as

'y GSTFFSOGAGS 2LIRNIdzyAiGe F28) LHANRHE 82 FTHdS @RS
than 120CLIL schools have emerged in Flanders glorevits, 2019)

Eventhough/ [ L] 3INBFdfe& O2y iNAROdziSa G2 LizZAftaQ St
have arisen. One such challengehiat the language aspect of Cltquires extra attention, which
could be at the expense afontent learning.Although according toa report by the Flemish
Inspectorate of Education (2017) the majority of Flemish CLIL teachers manages to reach the required
contentrelated learning goals, it remais issue as the same report states the necessity of careful
reflection about which cuicular goals are really essent{@id.: 35). Needless to say, this is no easy
thing to do for CLIL teachers who are already pressed for time, since they have to make all of their
course materials themselves.

In order to address this issue,dlmypothesiswill be put forwardthat creating and sharing
preparatory digital materialse(g. selfmade YouTube videos) can give some breathing space to CLIL
teachers and be of added value for CLIL learning environmé&hésseed for this hypothesis wsmwvn
in a leson from the recent pasDistance learning during the COMID pandemic made us painfully
aware of the huge potential of educational technologies that had largely remained unlocked up to the
first lockdown(Serpa, 2020).

Examining tk hypothesis will happen in two phases: a theoretical one and a practical one. In
the theoretical part, academic literature ahe essenceand dynamics of CLIL, its advantages and
challengeswill be reviewedThe theory section will be concluded witldesassion of thenature and
advantages of flipping the classroom and digital tools for education

The practical partwhich really is the focal point of this dissertationi]l be based ormy
experiencesof preparing andteachingforty-four CLILhistory lessms as a teacher traineat the
Broederschool Humaniora in SiNiklaas during both semesters of 2022022. In addition,
conclusions will be drawn from the findings of my mentors, Mr Heirbaut and Mr Droeshout, for whose

lessons | also created preparatorgidial content. Of course, learners will likewisedmasulted.
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2. REVIEW OF ACADEMIC LITERATURE

2.1 Preliminary note

Nathan Van Herclt

For those who are unfamiliar with the concept, CLIL might seem very original and innovatige. Yet
nuance is appropriateCLIL is already in its twertjghth year of existence, and it has been a very
popular dissertation topic for teacher traineeiring the past decadeAt Odisee alone, fourteen
dissertations were written about CLIL since 2015. kVtaking into account all CLIL dissertations at
Flemish colleges of the KU Leuven Association, the total amounts to no less thamitertsince
2010. Nihil novi subsole as the saying goeén extensive irdepth study about CLIlin general
therefore semsredundant. Those who ar®oking for moreexhaustive workshould therefore
consultthe dissertations of the Odisee alumirithis literature study will treat the essentials of Gf_IL
which remain indispensable to unfamiliar readersnly in abrief manner.

For the sake of succinctngss St SYSy da GKF G | NS yb@amitadiAlhgO i t & &l
with Mehisto (2008: 253 one might have the audacity identify some? RS R ¢ SAIKIQ Ay (@K
literature on CLIle.g.principlesof $ Y SN} f RARIF Ot A Oa &dzOK Fa +xeé320Ga e
(Coylee.a, 2010H 0 = 2 NJ . f 2 biW:GK Dalel&Hanye? 20831-83). Notwithstanding
the fact that these concepts most certainly apply to CLIL (as they apply to any otheatiubgre is
hardly a need to elaborate on them in a Ciplecific essay that withostly be read by people who
have gprofessionabackgroundn education and areghusalreadyfamiliar with these general didactic
principles.

Two angles will avoid repdéiag antecedents: first, ariticalanalysis of CLIL and its challenges.

Not only does this serve as an excellent buitdto defining the research problem, but the initial
enthusiasm for CLIL has ensured the underexposure of any cri{Bisrton, 2011); which gives all
the more reasorto have a closer look at. The second angle is the focus on digitally flipping the
classroom, for it is precisely combiningstvith CLIL thagives a unique direction to the present

research project

1Cf.Adriaenssens (2017), Bohyn & Van Gasse (2015), Campbell (2018), Claeys (2016), De Block (2020), Duthoy (2016), Ogiers

(2018), Osselaer (2019), Supply (2016), Thys (2018), Van B202dR, Van de Cauter (2016), Vercruyssen (2016), and
Willems (2017).

2Galye 2F GKS FSIGdzNBa I NB y2ibegtdddXi O& LIS O A KWeDSR 2008 )L 2 ¥ © 6 dzii |
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2.2 CLIL: whatwhy, and how?
2.2.1What? ¢ Definition and essential characteristics

l'a GKS FTONRyYyeY W/ [L[Q g1 a therd $e8ms to Oe2nd gh&liettedpiaced | O A R
to define the term than Marsh himself and his close collaborators Coyle and Hood. In their 2010 book,

which has becoméhe work of reference in the field, they define CLIL as follows:

G/ 2yGSyid FyR [ HugHbdzbed &lucéatibrallapproach il which an additional language

is used for the learning and teaching of both content and language. That is, in the teaching and learning

process, there is a focus not only on content, and not only on language. Edehanisven, even if the

emphasis is greater on one or the other at a given time. CLIL is not a new form of language education.

LG Aa y20 | ySg F2N¥ 2F &d2we2SO0(CHBex®@IidA)2y d LG Aa
5SaLAGETFISEf @A AGe YR IRILIWGIFIOAEAGE (2a0RAEATMTRENB Y (
(ibid.). For instanceDale and Tanner (2012mphasize the contrast between CLIL on the one hand
FYR AYYSNRAZ2Y |yR [/ .[ ¢ 2yBade 3 y23idk ING KISy ROIK A/y. T dQ Al
O2yGSyid Ay f (DAE&zZTaArer, 20823 8 XyaxS € | y3dza 3S Aa 2F [ .|
priority, whereas content is merethie means towardsts end. CLIL, on the contrary, is conteiriven
(Coylee.a, 2010 1), which means that, when push comes to shove, content is prioritized over
languageBut CLIL also differs from mere immersionbilingual educationbecauselanguage goals
I NB NBYRSNBR SELIX A OAhidiarforeign IKn§uage dmiith SnOthroughea fosgigni G | dz3 ¢
languagé 6 9 dzNE RDal® &rixl Tanmer 2018). All of thiscanbe summarized by this figure
(Spratt, 2011):

Focus on Focus on
subject language
learning CLIL learning
3 r
Bilingual Content-based
education language
teaching

The idea of interwovenness of content and language is highlighted by Dale and TanneBj26b2

a subject like tgtory, such interwovenness is fairly easily accomplished, for language is necessarily the
medium whereby the science of histoig/expresse. One is inconceivable without the other (Heine,
2015 24).

Odisee e
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CLllcould be conceived adisd I F2 NY 2 F GweehdifaxdatSyboEsé condpsrable to
environmental studies, which is a convergence between chemistry, economics, geography and physics
(Coylee.a, 2010 4). Likewise CLIL is &usionof a content subjectd.g. history) and a language.Q.
English).

2 KIFG asSda /[ L[ FLIFNIL FNRBY 203KSNJ YS(iK2Ra Aa
O2y (G SEldzr t ATSR 02y iiSyilis O23yA&Aa20106).dkisyssagir OF (A 2
WCs frameworkis described agcommunication: improving overatarget language competence;
content: learning the knowledge and skills of the subjecifure: building intercultural knowledge
and understandingg2 Ay A GA2YY RS@St 2 LIA Y 3:4)iRoRaynbra godprehdndive f 3¢ 0
discussion of the 4CsasWillems (2017: 26) and Nawrhis (2019: 41).

2.2.2\WWhy?¢ Benefits

Four majoradvantage®f CLIL can be discerned in academic literature: first, with regard to language
O2YLISGSYyOST &aS02yRI ¢gAUGK NBIFNR (2 O023yAGADS R
motivation; finally, there are benefits for CLIL teachers and schools.

First, the main benefit of CLIL in the field of language is its authentiBiggular English
fry3adza 3S OflaasSa ySOSaalNxAfe adNWzZa3IES gAGK al
grammarian Michael Swan (1986H 0 X A & @Ay a SLJ Nlisnlatiby aRdN@&OsingloK S LINEP
fIy3dzZ 3S A Swadcontngestd pdit deRtba® €

GFdzi KSYGAO YIFGSNRIFE I 2y (KS4weadangSayd irkuse/ &8 praile®Sa & (0 o

them with valid linguistic data for their unconscious acquisition processes to work on. If students are

exposed only to scripted material, they will learn an impoverished version of the language, and will find
ithardtocomei 2 GSN¥Y& 6AGK 3ISydziyS RA&QEHUAERS 6KSy GKS@ |
CoyleeaonnmnO fa2 NBO23IyAT S dziKSydiAOAaGe & al OK
GKFG /[ L[ OFY YIF1S dzLJ F2NJ 0 KAAZ dict Dé tedr§ thayddzLIA f &
f SFNYSR Ay f [E¥rapdan B@&nmissthd, 200@pvlee.a, ®010 11). Indeed, learning
outcomes have proven to be superior whiedentionallanguage learning is combined wititidental
language acquisition in a more spontaus and natural manneilid.). Coyle even goes as far as to
albe& GKFG /[ L[ FO02YLX AAKSR gKIG GKS O2YYdzyA Ol (A
2 F I dzi KiBig:&-6) Otrshodld also be emphasized that although CLIL entails morentieae

3 Note that this is a tweway street: not only does content enrich language by rendetfieglatter authentic, butlanguage
also enriches content by rendering content communicative (DaRaffer, 2007: 3).

Odisee o
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immersion €f. suprd, immersion is in fact included as an integral part in Glhereas CLIL
incorporates all benefits of immersion (Martens & Van de Craen, 2017: 19).

Anotherlanguagerelatedadvantage of CLIL is that pupils not only mastireign language
as such, but they also master the contestecific jargon in the target language. Of course, this is an
excellent preparation for college or universitpi@.. 10-11), where students will have to read and
actively process a ton of sciemtifarticles in English. To give just one example, nearly all manuals and
syllabuses at Flemish medical faculties are in Engdlish.same goes fomany other academic
faculties.In myview, history through CLIseems to bespecifically suited as a steppistpne to higher
education, since history through CLllpupils implicitly learn the terminologyof more than one
discipline. For by studying the past, learners also study the politics, economics, and culture of the past.
Hence, vocabulary is introduced thatight come in handy in the bachelor programmes of political
science, law, philosophy, economic sciences, letaddition, CLIL combined with regular language
classes can lay the groundwork for superb language skills which, in a world of ever increaisorgie
interconnection and integration (Coykea, 2010 8), are becoming more and more necessary
especially due to the growth of English dggua franca(Rolley, 2020)Assupranational integration
is stimulated by Englidanguage proficiengyhich is in turnstimulated by CLIL education, it is quite
understandable why th@stitutions of the European Union are so eager to promote (dllee.a,

2010 8).

Second, cognitive development is positively affected by\CLIG ¢ KS | 6 A f feran® G2 (K
fry3adza 3Sa 60dd0y Oly KIF@S || LRAAGADSSaRVDII@G 2y O
This theory is confirmed by Dale and Tanner (2012: 11), and identified in practice (Claeys, 2016: 19).

Athirdadvantage2 ¥ / [ L[ O2y OSN¥ya LlzLIAft aQ Y2UAQl A2y ®
dza Sz dzaS Fa @&2dz £ SFNYyé NIGKSNI GKIFY atSIENYy y2g6 F
mentality (Coylee.a, 2010: 10). If pupils voluntarily embark on their LChtventuré, they will
naturally be more enthusiastic about ibid.: 11).The novelty and the challenge that comes with the
double focus of content and language usually ensures that pupils experience a greater sense of
achievement (Dale & Tanner, 2012t). And the fact that language is not the object of summative
assessment results in less fear of making mistakes (Claeys, 201&afl&} research proves that
LidzLJA £ & Syez2eée /[ L[ F t2id4dz &a8SS F2N) SEI Yitderdtiont KS a il
(2016: 31).

4In Flanders, pupils always choose CLIL on atasiubasis, as Flemish regulation obliges schools to offer a parallel trajectory
in Dutch (Flemish Ministry of Education, 2014). Nonetheless,could argue thapressure from parentsfor examplecan
never be excluded altogether.
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Fourth, teachers and schools also benéitn CLIL. Introducing CLIL in a school can create momentum

for new ideas and reflectiofDale & Tanner, 2012: 148.g. 6 2 dzi € F y3dz- 3S L3Rt A OA
language skills, methodology, fessional developmentcloser collaboration among colleagues, or
implementation of curricula. Regarding the latter, the Flemish Inspectorate of Education (2017: 36)
evenwentasfarastb G i NAodziS (G2 /[ L[ G4$SIFOKSNAE dbecau¥e2 NE YA

timing forces thento reallyconsider which items are essential for learners.

2.2.3How?¢ Dynamics of content and language

When discussing the specifics of content in CLIL, Coyle (2010: 28) elaborates on how CLIL could
perfectly lenditself to a crossurricular, issueted or interdisciplinary approach. No matter how true

this may be, CLIL teachers in Flanders are tied up by regulation qfFi€idish Ministry of Education,

2014), which determines that CLIL courses are bound to @ngescurricular goals as their regular
counterparts. Accordingly, contemtise, the same guidelines should be followed by everyone. In the
case of history, see for example Wilscui i S(B013).;eRettheless, collaboration between the

CLIL teacher arttie EFPteacher can be of immense val(ale & Tanner2012: 2324).

With regard to content methodology, two features stand out. FiiGtIL experts often
emphasizel KS RA&0GAYOlA 2 W hotdlupes & 9010¥31LHowvdr Gxdet thyinking lsills
(remembering, understanding, applyihgs. higher order thinking skillsarfalysing, evaluating,
creating. Second, on account of the foreign language medium, CLIL pupils are in greater need of
scaffoldingi.e.offering helpful instruction id dzOK F gl & GKF G f SFENYSNAR | NB 6
0S@2yR (GKSAN dzWwbad &.4, 4976 RO; BanfeR20l5: 389. Same examples of
scaffolding are drawing on previous knowledge, offering supportive matedalsasksolving
strategies, etc(Mahan 2020: 76)

With regard to language, one should keep in mind tlaaiguage is not only thmediumof
learning in CLIL, but also théjectof learning (Coyle.a, 2010: 34)As mentioned beforeahguage
goals arehereforemade explicit in CLIEo a briebutline of someprinciples specific to ERbrelation
to CLIlseems appropriate (Harmer, 2015: 4085).

EFL consists of vocabulary, grammar and the four skills. The indispensability of vocabulary for
CLIL can hardly be overestimated. Dealvith vocabulary happens nearly automatically in the
average CLIL lessqiit can be seen as a given. Difficult key words are frequently used in a framework
of professional terminology. As a consequence, vocabulary activities proper to language teagehing ar

widely used by CLIL teachers, since they simultaneously promote content understanding. Such

SEFLisah 6 0 NB @A GA2Yy F2NJ Woy3IfAriakK +ta I F2NBAIyYy € y3Idad 3SQc«

Odisee e

UNIVERSITY COLLEGE



FINAL DISSERTATION

Tackling CLIL challenges: a digital perspective Nathan Van Hercl

activities include pairing and matching items, gap filling, multiple choice, giving synonyms or
antonyms, crossword puzzles, translating, rewriting, error coiwacthe odd one out, etc.

Many of these activities may also be used for grammar, along with, sentence building,
NE2NRSNAY3I 2NJ NI yaF2N¥Y¥AYy3Id DNIYYFNI NBJAAAZ2Y Y dz
little attention paid to form will h @S y S3AF A PSS 02y aSljdsSyo0Saé¢ 6/ 2@t S
happens on arad hocbasis ibid.: 35),e.g, if many comparative forms occur in a historical source,
that might be the right moment to review the comparative. Moreover, grammar is hardly ever
considered as something isolated. Rather, grammar items are usually integrated with thes gkills,

W2 NA G Svortl eyewitness account of the storming of the Bastille, using the past simple at least
TAOGS GAYSao®Q

The skills offer many possibilitiesr imtegrating language with content. The productive skills
(speaking and writing) often require the use of rubrics, which clearly indicate achievement criteria.
Speaking activities could involve letting pupils do a presentation, debate, interview, \dtigudi or
role-play, etc. Possible writing activities should include various types of teisjnformative,
narrative and persuasive texts, such as an essay, a story, a letter, an instruction, a newspaper article,
or a review. All of these texts coul@ lembedded in a historical context.

Just likeworking withvocabulary, practicing the receptive skills (listening and reading) takes
place almost automatically in CLIL lessang, when watching an informative YouTube video or
reading a historical source. 2 LJdzf | NJ f A40SyAy3 SESNODA&ASa AyOf dzRS
chronologically, bingo, gap filling, etc. With regard to reading, there is a certain overlap with
vocabulary activities, butomprehensioncan also be checkethrough summarizing, matching
randomized titles with paragraphs, etc.

Because the language needed in CLIL learning environments sometimes differs from the
progres$on in the regular EFL lessons (Coyle e.a. 2010: 35), an alternative theoretical framework f
the target language in CLIL was desigriglis frameworkis visualized by the sOI f f SR W | y 3 dz
0 NA Ljibid.: 361 Q

THE LANGUAGE TRIPTYCH

Language of learning

CLIL linguistic
progression

Language learning
and language using

Language Language
for learning through learning

Odisee e
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As the terminology in this framework is very abstract, a brief definitibeach aspecwill be given

based on Coyle (2010: 3B, 6163), along with an example from a CLIL lesson | taggktS Wt I y 3 dzI 3
oft SFNYAYy3IQ O2yaraica 2 eladgdfahe chatéhted.dzK SNB 2 NR R W RIKR Iz |
I £Saazy 2y Of A YLl th®ught ASH ING/NBYdH (8 KASy O deR/SEadzly3SSs € | y 3
an idea that does not pertain to the essence of the course matexigitheverbW 2 O 2 ywhed® 6 dzi S Q
SELX FAYAY3 GKFEG aF LISNA2R 2F SEGNBYS RNRdAAKG 02y
It emerges spontaneously @d hocthrough the learning context KS Wt fonf BdzZINFYEhg 3 Q A &
language the students will need to carry out themed activities effectivedy(ibid.: 62) e.g.in the

same lesson on climate history, pupils need to master the comparative forms, because otherwise, they

will be unable to compare various climate periods.

2.3 Houston, we have a problensome criticathoughtson CLIL

Whendiving intothe CLIL debate amorsgholars one may discoverraincompleteHegelian thesis
antithesissynthesis pattern The Yhesiconsists of an almost exaggerated positivity about CLIL,

without any scepticism or sense of healthy critici@érez Cafado, 2016: 1Apparentlythen, CLIL

only has advantages, amneverystudy seems tgrovethis, without any exceptiotrfcf. the refererces

in Pérez Cafiaddhid)® ¢ KA & | f2yS dakKz2dzZ R KIFI @S 3IABSY NBlFazy
(Bruton, 2011: 529)which curiously,was not the case. Thinti-thesiconsists of more recent
publications with a much more pessimistic view on CRérez Cafado, 2016: 17). THgnthesisls

stilllacking & Ay OS { K S NiBalekdhange @fiideas Befvgen thesig and dhésis,mostly

because many people still cling a utopian outlook on CLIL. As a consequence, existing evidence

based dtique is often ignored or treatedll too hastilyin publicationsand dissertations(cf. the

references mentioned aboveBecause CLIL is dhilingperceived as novel and trendgne might
204SNBS || aolyRgl 32y STTSOUmpiosd theddar@indgon,lgyyeR NB & S |
0KS WS@I yaSt imOR2F TISINS RdzRBi6d]. Biekking frodh NEe ek, 4t is éasy

to be overwhelmed by entlisiasm when embarking on CLYletsuchenthusiasmcan be blinding to
constructive, legitimate criticisnThe bandwagon effect can also inspire fegpatential critics to be
RAAYAAAaSR[ U[AQdVYILAYI AYE anldpey mtBtyds to ErificarSngatkdihes not
ySOSaal NRf & [ALYah8e,&atit rdtheinplids & willingness to recognize and deal with

certain problems, or more accurately, challengés.other words,merely recognizingchallenges in

CLIL does not mean that we should abandon shiprddirer thatwe shouldrise to the ocasionand

look for remedies.
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What, then, are these challengefWe issues should be enumeratadgarding first, the practical
implementation of the essence of CLIL; second, the supposed language benefits; third, the supposed
null-effect on contentacquisition; fourth, assessmenfifth, a variety of less fundamentgbut still
important) issues.

First,what aboutthe practical implementation of the essence of Cltlappears that CLIL
practice does not always conform to CLIL theory (Bruton, 2024}, and what predominates are
GENRFGA2ya 2F /[ L[ 2 iddd A0K3S589).(Gietinger RQUazN, ©r ekgmpld, A (0 &
finds thatCLILG S OKSNEAZEFOUS K GGt | yIAdz- S Attt GF 1S OFNB 2
an underlying principle which assumes that giving enough subject input will somehow automatically
f SIR G2 fly3adzad 38 O2YLINBKSyarzy FyR AYUINB@ASR O2YL
Gl g ai SThe MemisH INsBedtdrate of Education (2017: @Bhesto similar conclusions:

GKSNB aSSya G2 o6S | fFNHBHS YINBAY F2N INRgOIK NB3
GadAtt fAYAGSGE aa Mehi®?2 & (B 45 QK A 2Thexdbednfocs onpabniteYit ardd

language, which is the essence of the CLIL approach, is likely not being applied in a systematic manner

08 (S|50XKOINmieS /285t YSyal G KFG /[ L[ KI &f soprd, thig 3P IN® dza
AY /[ L[ O0WAYyUdSaINIGSRQU | O0O2 doadstoonprachte ok HowRtbd T F A O dzt
(Darvin, 2020: 104).

A second issue concerns the supposed language benefits. The expectation is thatdblere

be considerabléanguage benis due to more input and interaction in the foreign language (Krashen,

1985; Gass & Mackey, 2007), and numerous studies have seemingly produced proof of this assertion

(cf. suprd. However, at least some of éisestudiesare compromised by poor methodaody (Bruton,

2011). A study by Villare@llaizolae.a.(2009), for example, obsesgthat CLIL students made fewer
grammatical errors than ne€LIL students, but neglects émphasizehat the former had over 300

hours of extra English tutoring. Therefoae could hardly conclude to a correlation between CLIL

and fewer errorgas Villareal Olaizola does)ncein factit is merely a correlation between tutoring

and fewer errors (Bruton, 2011: 5B27). Another research project (Zarobe, 2007) indicates that,

despite the fact that CLIL students had 210 hours of extra exposure to English, the gap in language
competencebetween CLIL and ne@LIlwasinsignificantBruton, 2011: 525)The preCLIL outcomes

of other studies may partly be explained by the@d f f SR Wa S Saf@yicdsesyparcpadichOl QY A
in CLIL happens on a voluntary basis, and admission happens ttaeligblection and/or selection
bytheschoolhy | O02dzy i 2F GKS aStSOGA2y LINEQOSR pupis] a i KS
Ad KAIKSNI AYy 9y3IfAdbkYl yRcOKSI 830 KANIOA &b B FiNRe ¢ |
(2010). Hencetnon/ [ L[ Of FaasSa FINB | Oldzrtfe aiGKS fSaa LIN
greé 6. NUzi2yZ HAMMY pHcO® 2A0K2dzi GF{1{Ay3a &dzOK A\
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Aa 2F O2dz2NAS GOSNE 02y @Sy A S yhé seigded peBdimShbtter thay R (1 K S
the nond St S OhidS $36). If there is noceteris paribusthen apples are being compared with
2N} y3Sad LYRSSRX o6& FrLAfAY3I G2 FLILINPLINRFGStE & Of
overestimatedtheSs F ¥ SOG & 2F /[ L[ 2y GKS RS@St ZLNSy{E A% 35S0
2016: 23). Refusing to throw in the towel, Dallinger proceeded with an outstandingly thorough study
analysing the language skills of more than 1800 German CLIL ar@Lhopupils taking other
G NRAIofSa Ayid2z2z | 002dzyid ¢KS O2yOfdzaizy gl a GKI G
fAaGSyAy3a aiAtta o dzbid)yTadlattér if noBtiayseriibirtg, a9tyeBdmpléxiky & 1 A f
of the academic aatent might deter pupils from oral interaction the target languagéruton, 2011:
524).

¢CKANRZ A& Al NBlIfteée (GNMHMzS (GKFG a/[L[ R2Sa y2
(Spratt, 2011: 6)For a start, much more research needs to be donerder to speak with absolute
OSNIlIAyides a aO2yaSyd | OljdzaaArdaAiazy Ay [/ [lisf aSdada
2019:33; Jappinen, 2012: 148; Dallinger, 2016: 23). In a 2005 CLIL debate organized by the British
newspapelThe Guardianthree experts; Langé, Smith and Tsuere quite sceptial about whether
content learning in doreignlanguage would be the same as in the mother tongue. Their concern is
understandable: a additionallanguagesimplyadds extra difficulty to the content, so logically, one
would be disinclinedo giveCLILthe benefit of the doubt in this matter. As Gierlinger (2007) writes:
G¢CKSNBE Aada y2 NBlazy ¢gKeé GKS RSOSt2LIVSyyintBeF 02y G ¢
[HPE LY | wnny Lzt AOFIGA2Y S aSKAad2 Fd FANRG aS¢
the contrary.Caution should be exercised, however, with optimistic conclusions, since they could
suffer from the same selection effectsf(sypra) ¢ a concern thaissharedo @ 51 f t AYISNI 6 H A M
YIye OFaSaszx /[L[ addzRSyda LraasSaaSR o0SaGdGSNI LINR 2N
only logical: pupils who are already underperforming in history will not nibke struggle een
harder by opting tdollow their course in a foreign languaje 6 S Oflthéz&oBtentisiconceptually
difficult, the foreign languagenedium will make it even more difficult to assimilatératon 2011:
524).

As a sidenote, there is another selectioffeet at play here, namely one regardingLIL
teacherg(Dallinger, 2016: 24), who are usually more motivated lazwve higher pedagogical interest,
for they are prepared to make all of their course materials from scratch (D&ltdfere.a, 2010: 282)
CL S I ebtKuSidsEalohas a positive impact on their instructional quality in history (Kunter,

2013) Ths is of courseavariable to be taken into account when looking at CLIL vsGidh.
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Returning to the crux of the matter, there are fess than seven countries where case studies have
0SSy O2yRdzOGSR @KL (2022 §) dfdhuR affEciion ohddhit adqistEEhigaf A Y
Canada, Turkey, Finland, Norway, Austiiad Germany A review ofmost ofthese case studies can
be found inBruton (2013: 594)on which the following paragraph is basddhe first example, from
Hong Kong, is quite striking:
Gl 2y3 Y2y3d KAIK aolOKz22f aidRRSyidia o6SNBE OSNE RA4lI RO
history, science, and to a lessettent, mathematics. The size of this disadvantage was reasonably
O2yaraidsSyid I ONRaa i KQarshchaNZDUD:3875F NE 2F KA IK a0Kz22f @
In Canada, pupils found that the content is more difficult in the target language ahth#hastarted
underperformng as a result (Makropoulos, 2010). In Turkey, the government stopped a CLIL
programme because of lower gradés the university entrance examirkgoz, 2007). In Finland,
there weredess overachievers in the CLIL group than in the control gégq@ekkulaLeino, 2007). In
Norway,42 percent of thestudents indicated struggling with the lectures being given in a foreign
fly3dza 3S 61 StfS12FSNE HAawmn»n sebndlcoghtent Engwledgdzind MFs I = 6 @
eloquence are disadvantaged as theg penalised for poor language performance and not judged on
their content knowledge alore 61 | YA3X HamMnY ocpud CAYylLfteéx Ay DS
to discuss the subject in L2 osatisfactorjlevel (Heine, 2015: 22)To crown it allPallingea FAY RA y 3 &

are truly decisivé.It isworthwhile to quoteher conclusiorin full:

dThe findings confirmed previous results raf differences between CLland nonrCLIkstudent)
achievement. Neverthelestyis nonexistent CLHeffect must be interpreted thoughtfullgue to the
highly increased teaching time by 50% miaisgorylessongin this context] CLIkclassrooms need more
input to achieve the sanmutput regarding central content knowledge. This suggeststdathing pae
might be slower in CLthan in nonCLIkclassroomgssince the present Chikachers did not have to
work towards any other or additional curricular aims. Consequentiyegative CLleffect might be

found if both student groups agiven the same numbief history lessons.(Dallinger, 2016: 30)

It goes without sayinthat this conclusions of paramounimportancefor our research problem

Fourth, what are the issues at handGhIL evaluatichThere is in fact a dilemma: on the one
hand, thepriority of content results in minimal language assessment; on the other hand, introducing
more language assessment would disadvantage pupils who are good at the content but underperform

regarding languagdé-dowever,no language assessment would be contrarythe nature of CLILEor

64 0 dags®®CLEBchilely y Sy Y| d84A D Iy Y2YLISGSyT Sy Ay RSNIJ ¢SAt KIS
(Heine, 2015: 22)

L aK2dZ R 0S8 y23SR GKIG 5t f Ay &EEIN806 apupitzRere infvalved) 2 (1 K S
and extremely reliable (as all relevant variables were statistically taken into account). Hitherto, it is unsurpassed.
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further reading, seean excerpt from the papeAssessing CL[2021), which can be found in
attachment.

Fifth, there is a variety of other issudgot only is there a lack of materials (and therefore a
work overload for teachers> o6 dzi GKSNB A& Fftaz2 I atl O]l 2F |Idz ¢
DaltonPuffer, 2007). Furthermorethe suggestion that CLIL is egalitarian (Marsh, 2010) is
O2yUNI RAOGUSR o0& NBOSyY U Nico®mibikks dhe/pOdiegpRarsyad o K I
the main predictor of whether a pupil is in a CLIL or a@ebfL track, whereas other variables play a
YAY 2N NBf Séea,02820:y1) Wha i§ in@d, CLIL appears to serve the political agenda of
9dzNR LISIY AYGSINI GXAYYSRAD O RSTWDEXTA IR @& FTFAOAL €
within the European Unioa SSY (G2 06S AYLIX AOIFIGSR Ay ,Pai®E8j2F¥ GKS
LY FRRAGAZ2YZ GKS n/ & FNXrYS62N)] YIe 06S ONRGAOAT SR
dayto-RIF &8 O2YYdzyAOF A2y 2y Odz2NNByYy G | FTibid:88), ahdlJ (G KS A
the assertion that CLlalwayshasa motivating effect on everyone is simply not trubid.. 590).
CAylLftftes G4KS IRGIyidlI3Sa (G2 O023yAiAOBS RBMSt 2LIYSY
means clear what thes? i K A y' | Acghdist &, \whethérfdw they can be measured, amalv
exactly they are promoted by contebased instruction. Too much is being assuinedo WA YYSNE H n s
5).

Why then, do we still pursue CLIL? The answer is sinfpigt, becauseindeed there are
benefits (e.g. improved listening skillsgf. suprd, and 6 FI OG NBYIlF Aya GKFG af |y
GKS2NASaAa adz33Sad GKFG /[ L[ LNRPYARSaA ARSIt O2yRA
2016: 30). Second, becausaich more researchs necessaryo confirm the present indicationsn
order to have absolutely ironclad proofhird, and most importantly, because far, not much has
been done to counter these challeng&ssing tahe occasion is the aim of this dissertation, and it

ought tobe the ambition of CLIL teachers everywhere.

8 This is no problem in itself, but it might compromise the objectivity of the research.
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2 4 Digitaltools to the rescue

Theevidencd I a SR 02 y Of dza A 2-§ T Z 8hQ@adntent gtQuBitiofDalithGer, 20[16: 30)
thus compels us to look fopotential remedies. One solution might be soughttive digital realm.
Distance learning durgnthe COVIEL9 pandemic has taught us hanuch wasunexploredin the field
of ICT until then (Serpa, 2020).this section, three aspects of digital didactics will be discussed: first,
the digital classroom in general; second, flipping the classroond, tifiiand how ICT can enrich CLIL.

Now, what is digital didactics and why shoulditbe usd43 A AA G f RARF OGA O0&aQ A
f SENYyAyYy3AE
2005: 23).Besides improving differentiation, interaction, authenticity, structusgc.0 5 QK& S & S
Valcke,eH nnpY wmpo s  &h Ngpito/ develdph K S L & @ az@r®niyi and the key

competence of learning to learn, by offering themat just a body of knowledgeyut the tools to

knowledge and skills with regard to the use ofiCdrderi 2 FI OAf A Gl G S

modify and expand that knowledge beyond their formal classredincatiore ¢ ! -Pos&s,NB19:

16). Of course, the list of digital tools that could be used for educational purposes is endless, but here

are just a fewH5P, Bookwidgets, Google Forms, YouTube, Socrative, Padlet, Plickers, Polleverywhere,
Educaplay, KahapoMentimeter, MindMup, Quizlet, Xerte, etélthough Koehler (2009: 62ssures

dza GKFd aGKSNB Aa y2 WwW2yS 06Sail ¢! Bedidpioposeithyed S I NI i
Wet!/YQ Y2RSE a | GKS2NBGOGAOFE FNIYSEG2N] F2NI Ay

Technological Pedagogical
Content Knowledge (TPACK)

TECHNOLOGICAL
KNOWLEDGE

PEDAGOGICAL
KNOWLEDGE

CONTENT
KNOWLEDGE

¢t! /Y adtryRa T2N) WeSOKy2f23A0Ff tSRIFI2IAAOLE /2y
three types of knowledge that are required for any teacher to implement ICT in the classroom: the
knowledge of the subject conteneg. history),the pedagogical knowledgd.¢é. didactics), and the
knowledge of the technology that is being usedy(how to effectivelyuseH5B.

One particularly innovative example of educational technoisdlipping the classroorTC)
Traditionally, pupils acquire neinformation during lesson and process this information at home by

doing homework. In a flipped classroom, this order is reversed: pupils acquire new information at

Odisee e

UNIVERSITY COLLEGE



FINAL DISSERTATION

Tackling CLIL challenges: a digital perspective Nathan Van Hercl

home (e.g. by watching an informative videmade by the teacher)which normally enables the
teacher to go much faster through the acquisition phase during lesson and spend more time on
coaching pupils whilthey doexercises at school (Van Acker, 201%ton, 2014: 3)The advantages
of FTdie in the fact that ienhances the dialctic principles of motivation (pupils like the video format),
revision (pupils can pause or repeat the video whenever they want if they find it too difficult),
activation (FTC allows for more time to practise during lesson) and differentiation (Van h,dkg28e;
Matthys, 2018)Ametal y I f @ AA a4 2F wmwmn a i dzRudéhts in flippedClassrood® y Of dzR
achieve significantly higher assessed learning outcomesshatents in traditional classroords | Yy R
KSyOS C¢/ Aa g2 NK 201y 13)BotYidwlolplogeadn practide3y/Cohctetly y >
the teacher shouldry to make attractive and qualitative video material about wehlosen topics. It
is important to limit the duration of the videos by going straight to the essence of the subjetetrt,
and to check if pupils actually watched the video material (Van Lokeren, 2020).

The million dollar question, then, isli€T can enrich CLIL, but the absence of a sufficient
YydzZYo SN 2F NB &SI NOK LINE 2S Ol aTharaNSSitiSof émairichl evidéndel A I K G F
and examples of good practice in relation to how CLIL and ICT combined together can enhance the
effectiveness of learni ¢ Wojowicz, 2011: 2 Yet some promising outlookse presented: CLIL
practitionersperceive theincorpdr i A2y 2F L/ ¢ Ay [ [ L[] OftlaaNez2ya | a
McpUOU® al SYOSsz GKSNB Aa F OFtf ¥F2NJ -BaseNindeSals) & G dzR A
gAGK I y3dzad 3S LINDbDIRIOSKIggesER K & WzLIeIg 8D K v Hél@uBin Sa Ol y
LINE JARAY3 aGdzRSyida éAGK SEGNI f Ay 3dzibeaioPddaci dzLILI2 NI
2019: 15)even though an evaluation of the effectivenessidiferot 2 & Imé@€ridlshas not taken
place yet ipid.: 26).

Finally, this review of academic literature concludedwith a personal addition, for the

integration of CLIL and ICT seems to require an update of the TPACK model:

A proposal for a new educational model:
TPACK applied to CLIL
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3. RESEARCH QUESTION AND PURPOSE

¢KA&a NB&SENOK LINE &8itbriof dugpraentanfidigaNaSouidds yF2 NIy [aL [ KA :
f S & awity the pirpose of enhancingxisting materialsi 2 A YLINE @S YR AYONBI &
learning opportunities Alldero-Posac 2019: 15

Thecentralquestion, then, is to what extent diglly flipping the classroom can be of added
value to CLIL history learning environmenithis main question can be broken down iffikce sub-

questionsyiz, whether digitally flipping the classroom can...

1. enable CLIL students to grasp the essendbehistorical content more quickpy
2. free up lesson timethus enabling the CLIL pupils to have a deeper understanding of the

historical content or enablinghe CLIL teacher to go into more detail regarding the historical
content?

3. reduce language barriefer CLIL pupi®

4. free up lesson time, thus enabling the Cekicher to invest more time itanguage goats

5. make CLIL pupils feel more motivated

Considering the benefits of digital tools (Albdtosac, 2019) and flipping the classroom (Van Alten,

2019) the hypothesis is that the answer to these questions will be affirmative.
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4. RESEARGHETHOD

Theseltmade digital CLILmaterialsconsist ofinformative YouTube videoéDutch: kennisclipsthat

Nathan Van Herclt

pupils had to watch as a preparation for their next lessiam flipping the classroom), and Google
Forms with control questions in order to check that pupils actually watched the video. In order to
provide sufficient language scaffoldinglossaries oQuizlets were frequently made available to
pupils, and English subtitles were made for WeuTubevideos. For the sake of simplicity, all materials

were collected on one website, nameligtgp://sites.qoogle.com/view/clilhistorys.

The research was carried out in three phases. The first phase took place in Gdtsenber
2021 during gplacementat the Broederschool Humaniora in SMiklaas, where | taught twentvo
CLIL history lessoiirs the second, third, and fourth year of secondary school. Digital materials were
created for lessons on climate history, medieval man in relation to nature, and ancient Greek art.
Conclusions will be drawn fropersonal experience and observation durihistperiod.

The second phaseas carried oubetween December 2021 and February 2022. | offered my
CLIL mentorfrom the BroederschdoMr Heirbaut and Mr Droeshoutp createpreparatorydigital
materials for their lessons. In return, they agreed to daedback via Google Forthand to obtain
feedback from pupils in the same manriMaterials were made for lessons on society in ancient
Athens, the Mycenaean civilization, medieval demography, the Carolingians, humanism, the
Renaissance, Henry Vdhd medieval migrationThe feedback of my mentors was interesting from a
methodological point of view: due to their experience, they were able to compare W@thL
preparatory digital materials vs. CLhithout preparatory digital materials (by comparingith
previous yearg providinga control groupthrough time as it wer@. Accordingly, the methods used
focus on measuringerception Unfortunately, investigating othemore exact criteriavas nearly
impossible due to the limited scope of this research project. However, some suggdstidotire
researchcan be foundn the conclusion of this dissertation.

The third phase took place in March 2022 during anofflacementat the Broederschal in
SintNiklaas. The same procedure was followed as in Octblomember 2021and materials were
YFERS F2NJ GKS Fftft2Aay3a (2LA0AY ! f SEFYRSNI (KS DNE

early modern cities and urbanisation.

9 Meerwaardevan voorbereidend digitaal Chtiateriaal (2022, January 13). Google Forms. Retrieved January
30, 2022, fromhttps://forms.gle/iYJY1QD18bi8jyrE9

10t dzLJA £ & Q F S S R oma@fals.@2922, Bahuary 1i3). Goodle] Forins. Retrieved January 30, 2022, from
https://forms.gle/1TDg3NgazRyA7g5hb9
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5. RESULTS

The feedback on the digital CLIL materials may be divided in three parts: firsGLIR¢ Sy (i 2 NRA Q

FSSRoOoIFO1T a4SO02yR> (KS LlzLIAf.aQ FSSRoOoFO1T GKANRZI Y
First, he results of the Google Forms for tiientors’ are listed belowWhenl 8 1 SR> da¢2 6K

extent do you agree with this statemerithe preparatory digital materials eve of added value for

GKAA fSaazy 2 NIXpKR:a 23FS NIWKSS (257 GKSSINGR2Qy aNB aLlR2yasSa ¢

halfjusthA Yy RA O G:SR Wk ANBSQ

In welke mate gaat u akkoord met de volgende stelling? "Het voorbereidend digitaal
materiaal (bv. kennisclip) had een meerwaarde voor deze les of lessenreeks.”

G responses

® 5 - Helemaal akkoord

® 4 - Akkoord

@ 3 - Neutraal of onverschillig
@ 2 - Niet akkoord

@ 1-Helemaal niet akkoord

Thenext question for the teacherswasL y g KI G | NBIF gSNB GKS LINBLI NI G2
@t dzSKé¢

In what area were the digital materials of added value?

Other
17%

Language was less of a barrier
17%

Lesson proceeded more
smoothly
33%

P understood content more
quickly
33%

m P understood content more quickly = Lesson proceeded more smoothly = Language was less of a barrier Other
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00X NBLA-ABRS Y/ RyzlioSfya dzy RSNEG22R (KS SaasSyoS 27
l'Y20KSNJ o002 NBLI A S§H&Esmaothk Banfprévioas 3 earsetahbhDiBUS R & R
McZT: F2dzyR GKFG afly3adz-3S gl a t€tSaa 2F Ly 20ail C
No one found that the digital materials enabled them to zoom in on certain aspects of the content, or
that it enabled them to focus more on language goals. However, some teachers added comments
their own, suchasi 1 KS LJdzZLJAf & 6SNBE o0t S (2 adadRer GR NE UK S&
LR2AaAGAGS STTSOla RS (19dLIA {NER2 3NABSHANI0 & 6 0 Bl KdiRdigh O3 & ¢ =
the exercises more smoothly amdthout much explanatiorg at such a moment, the teacher has the
opportunityi 2 W02 OKQ LddglJAf & AYRAQGARdzZ ¢t &

aNJ 5NrSaK2dzi I RRSR (0KS O02YYSyd GKFGO adKS o0Sa
at the start of the lesson, because if the pumildyg | G OK Al |G K2YS3X GKS&Qf f
while, as there is no way to let them memarithe contents. ldnce the videos are most efficient when
dZAaSR |4 GKS 0S3IAyYyyAy3d 2F (KS tSaazyoé

Second,let us discusghe results of the Google Foriisintended for the pupils of the
Broederschool Humaniora in SiNiklaas 308 responses were collected in total. Most resges were
about the digital materials on the Renaissancg ydar), on the Mycenaean civilizatior"{gear), on

Athenian society2™ year), and medieval demography4gear):

Lesson subject:

308 responses

@ 2nd year: Athenian society
@ 2nd year: Mycenae
3rd year: Medieval demography
@ 3rd year: Migration in the Middle Ages
@ 3rd year: Carolingians
@ 4th year: Renaissance
@ 4th year: Humanism
@ 4th year: Henry VI
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The most important question for pupils was similar to theestion for teachet Y a1 26 Y dzOK R2
agree with this statement4k S RAIA Gt YFGSNAIFIfa L 332G 6SF2NB f
KSf LISR YS RdzZRERAMOER thankhalfiof tfie dpis A54,8%) answered affirmatively with

WY ANBSQONIOWEZ ENREYIRe | INBSQ o0yImM:0d odpXcez: alAR GKI
YAY2NARGE &aFAR WRAAIANBSQ: 6pzZw>20 2N WaGNRy3Ite& RASZ

How much do you agree with this statement? "The digital materials | got before lesson
(e.g. 'kennisclip’ on YouTube) helped me during this lesson.”

308 responses

@ 5 - Strongly agree
® 4-Agres
3 - Neutral
@ 2 - Disagres
@ 1- Strongly disagree

When asking the pupils more specificdiigw these digital materials helped theth47% indicated

OKIG GKS& ddzy RSNE U2 2 RoraigkiCkly 02 yiid Sykika a2 R Ratr®rl 1S & XSy
deeperdzy RSNR G yRAYy3I 2F (GKS O2yiSylta 2F GKS tSaazyé-
words in English. Finally, 15,1% @di 6 SR G KIF i (KS& :aFSt G Y2NB Y20iA0

How did these digital materials help you? Check ALL options that apply to you.

304 responses

| understood the contents of...
| had a better or deeper und...
There were less difficult wor...
It helped me prepare for a test

| felt more motivated

143 (47%)
132 (43.4%)

76 (25%)

684 (21.1%)

46 (15.1%)

{2YS 02YYSyida FTNRY LlzLAta AyOfdzRS GKFG aGKS Of A
gle (2 NBOGASE (GKS O2yi(iSydaé¢T arald A& dzasS¥dA G2 |

video helped mdi 2 addzRé F2NJ 0KS &S
OKFLIWGSNET aAlQa Fdzy (G2 ¢

aid 2y GKA& OKIFLIISNET
I GOK B207A R&DHzaET RNI ga

1 Note that pupils could indicate more than one optifar this question.
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Third, what are my own experiences regarding the impact of digitally flippa@hL classroom? Two
difficultiesmay be observedrirst, the teacher has to invest an enormous amount of time in preparing
the digital materials (making a video transcript, making a PowerPoint and looking for the right visuals
and layout, making the recording, providing subtitles, providing a word figiking a Google Forms,
etc.). And second, the pupils needactuallywatch the video before lessanwhich is not something
that can be taken for granted in every class

In my experience, however, the advantages surely outweigh the difficulties. Forpéxa
some pupils might feel a bit more motivated becatisey already know somthings at the start of
the lessong there is no demotivating feeling of ignorance. The availability of a teimile YouTube
video also enhances the learning procebg: conient is then processed in three steps (instead of in
two): before lesson (using the video), during lesson, and after lesson (studying). Most importantly, the
videos allow for a quicker acquisition of content, whith & O2 YLISy al S T2Medili&KS ay ¢
(Dallinger 2016: 30).

6. CONCLUSION

This dissertation started by giving an overview of the theory on CLIL, with a special emphasis on a
healthy criticism. Due to its popularity and trendiness, critical thoughts on CLIL have been seriously
underexposed since the very invention of the @ldhcept.Because it is the duty of any researcher to
look into the lacunas of past research, an attempt was made to offer a glance at the real challenges at
hand in CLIINoteworthy in this regard are theavks of Bruton (2011 and 2013) and Dallinger (2016),
who debunked the claim thaCLIL has a null effect on content acquisition. Dallinger, in particular,
proved in an evidenebased and statistically sound way (taking into account all relevant variables)
tKI G al  ySFIFEOBE /6[lEA] F2dzyR 6HnamcY onv Ay | NBasSi
and nonCLIL pupils.

Such a negative Cldffect on content acquisition is no reason, however, to stop practising
CLIL, for not much has been done to courtés challenge. Hence, in the present research project,
this was seen as an opportunity to rise to the occasim.what if the benefits of implementing digital
G22ta YR WFfALWLAY3I GKS Of I & a NP 2 YemedgANST sd, o)L A SR
what extent?

In order to gather answers to these questions, some experiments YthTube videos and
Quizlets were conducteduring (and in between) two placements in a CLIL school irN8itstas The
teachers with whom | cooperatedere very positive about the effects of the digital materials,

especially as a way to have more time to practise during lesson and as a way for pupils to review the
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content as a preparation for a test. K S
pnXp: FANBSR 2NJ &
f Saazyodé |1 26SOSNE

LJdzLJA f (B0Q redpénSeRB)ad nibilerately psitive:

GNRy3Ife 3INBSR 6A0GK GKS
G§KS NBYIFAYAY3 npIp:

(39,6%) rather than a negative effect. As aplanation for these statistics, one might argue that many

pupils perceivehe assignment to watch a video at horae extra workather than as a helpful way

to better understand the content K Sy OS (1 K S

Taking this consideratn and all results into accourthe research question may be answered

by stating that digitally flipping the classroom can have a moderately positive effect on CLIL learning

environments.Positive because indeed the digital approach proved to have gaelsantages; yet

alsomoderate for one shouldemain realistic and avoid thinkirtgat the impact is enormous or that

it is a miracle cure that removes all difficultiesas can easily be seen from the answers to the-sub

guestions €f. p. 19 of this disseation). These subquestionamay be addressed by the following table:

¢SIFOKSNECQ tdzLJAf aQ

aalrasy
O2yaradsR

LJdzLIAf 8 Q Y2RSNY S Sy iKdza

33%indicated this as
a noteworthy effect.

47% indicated this ag
a noteworthy effect.

Not really indicated ag
a noteworthy effect.

43,4% indicated this
as a noteworthy
effect.

16,7% indicated this
as a noteworthy
effect.

25% indicated that
there were less
difficult words.

Not really indicated ag
a noteworthy effect.

Not really indicagd as
a noteworthy effect.

Can digitally flipping the classroom...
1| enable CLIL students to grasp the essence
" | the historical content more quickly?

... enable a deeper understanding of the
2.

historical content?
3. | ...reduce language barriers for CLIL pupils?
4. | ... enable to invest more time in language goa
5. | ... make CLIL pupils feel more motivated?

Not really indicated ag
a noteworthy effect.

15,1% indicated
feeling more
motivated.

Note that other advantages were observédsides the onedncluded in the sufmuestions,e.g.

lessons that proceeded more smoothlyy anhanced learning processtc.

Lastly, some suggestions for future research: one may look at the same chaléngee(
negative CLIeffect on contentacquisition) in the same way, or one may look at the same challenge
in different ways. If preference is given to the formee.(likewise looking at the effects of digitally
flipping the CLIL classroom), thgoantitatively,the research could be conduden a large scale
and/or qualitatively, the research could be conducted using more exact metheds sing certain
classes as control groups who do not get the digital materials, then comparing test results, while taking
other variables into accountl.he same problem may also lmoked at in different ways, either on a
micro level {ie.the level of the classroom) by looking for other enhancing pedagogic approaches, or
on a macro leveli.g.the level of the governmeng policymakers might look for hm-term solutions,

e.g.one extra hour per week for a subject if it is taught through CLIL, as is the case in Germany.
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8. ATTACHMENTS

8.1 Excerpt frommy paper Assessing CL{R021)

Nathan Van Herclt

Discussion in academic literature
Most authors agree on theeneral didactic assessment principles Some controversy emerges,
however, when we delve into theombinationof content and languagen concreto The following
guestions come up in academic literature: first, is there a certain priority of content over language, o
should we seek a perfect balance? Second, do we assess content and language separately, or as a
whole? Third, is language a barrier for content? How can a possibly negative impact of language on
content be minimized? Fourth, should we even be allowed\valuate language goals in a nRon
fAYy3IdAEAGA0O &adzwaSOisx SPSy AF AidQa /[L[K

First, is there a priority of content over language? At first sight, the answer seems to be
affirmative. Coyle.ad HnmMnyY Mmp0O | aaSNI (KIFG adKS O2y(iSyid ack
GSNXYa 2F 202S00A D8 detesmall Gusdidih drodziiiKRiovily of boBtdhBISed
y2i AyvYLiteée GKFIG fFy3dZd 38 &aK2dZ R 68 SEOf dzRSR I £ (i
examination from a solely language or subject point of view negates the -tlianiplinary
OKIF NI OGSNRaGAOa 2F /[ L[ ¢

Second, do we assess content and language in strictly separated categories, or rather as a
whole (which amounts more to a holistic point of view)? Sometimes content and language are so
interwoven that it proves quite hard to distinguish one from the athee.g. defining the word
WNBE @2t dzi A2y Q Ay @2t @S a-dépth uokabulagyyFir hig teasdnycPabekadiiRa®eS | y R

to be avoided for CLIL history according to Honig, as they are

GWTFESSUAYIQT gKAOK YSI ya lsknhtdthdisidentsiafidjuddeS NJ Y dz2
their performance. The teacher must decide very quickly without having the possibility to check

the answers a second time. Given this circumstance, it is very difficult, or | would say
impossible, to isolate the content ISNJF 2 N | y OS ® ¢

2 For example, Heine (80p Y Die Stavidards des Sachfachs haben Vorrang gegentber der Dimension der
fremdsprachlichen Kompetedze

BHeine (2015:24) aLYy RAS&ASY %dzAl YYSYKIy3 gANR aSKNJ RSdzif A OKZ
und sprachlicher Kompetenz als Testktvukte moglich ist (...) Die enge Verwobenheit von Fach und Sprache

wirft in diesem Zusammenhang die Frage auf, inwiefern fachliche Kompetenzen tberhaupt ohne Ruckgriff auf
Sprache erhoben werden kdnnen. (...) Auch lasst sich ein nichtsprachliches &forgjeher nicht fir alle
Fachzusammenhange realisieren; so steht z.B. der Geschichtsunterricht aus seiner Selbstdefinition heraus in
dzy i NBYy ol NENJ +SNBAYRdzyd YAG RSNJ ALINF OKEf AOKSY +SNNAGGS
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Il yA3d S@Sy 32Sa a FIFEN Fa G2 adrdsS GKFG KSNI ai
O2yidSyd FyR frFy3adzZ 3S Ay lFaaSaavySydaoé {dzOK I @AS
Whatever approach one may choose, it is ingidte to always maintain full transparendye(sharing

criteria and objectives) and consistency (Cayke, 2010: 121). The latter might seem selident,

but in her qualitative research, Honig (2010: 38) observed something quite different: Austtian CL
GSFOKSNAR Fyy2dzyOSR 4 GKS adFrNI 2F (GKS aoOKz22f @
AN} RSZ¢ YR GKSY 6Syid 2y (2 3IAGS KAIKSNI INIF RSa
inexcusable.

Third, does language form a barrier fasntent assessmert Pupils may understand the
subject matter, but mere understanding does not suffice to answer correctly on a test or exam.
Written or oral evaluation requires the productive skills of writing or speaking, which might be quite
challengingZ NJ a0 dzRSy dia ¢K2 I NByQd 3I22R |G fFy3dzad 3Sed C:
it might be difficult to discern if the loss of marks is attributable to language or content. Eayle
who first highlighted this problem, also proposed a solutiom.ad G2 F ff 26 f SI NYSNR (72
responses to tasks in the most direct way possible so that language is not a barrier to demonstrating
dzy RSNA i I Y RA yCByleat 200021931 Stifeli waysdo minimize the effect of language on
content areproviding a stegby-step plan, asking more specific questions, or giving the beginning of a
sentence structure; in other words, make sure there is enough scaffolding and feed forward.

Another aspect in this regard is the language used in assessmenn ®ihdents use the
GFENBSG fFy3adza 3S 2y (Sada 2N SEFYazx GKSANI 6NRGAY S
conveyed in timd A YAGSR aAlddz GA2yaé OwSASNREGFIYZ HamMpY c
compared to pupils who follow regularstdry courses. One solution is to assess content in the mother
tongue (Coyle.a, 2010: 118), but this solution is itself fraught with problems. It goes against the very
LJdzN1}2 aS 2F /[ L[ YR NHZAya AdGa SydANSFutkedgrd,~ yI YS
it collides with the principle of alignment: during class, key words were learned in the target language,
not in the mother tongueibid.). Putting it in another way, something would be tested (key words in

L1) that was not seen in classhere key words were taught in E2In Austria, for example, CLIL

14 Heine Q015 24)Y Prachliches und fachliches Lernen im Geschichtsuntertaggen sicmicht unabhangig
voneinander beurteilen. Sie entwirftaher holistische Skalen und Niveaustufen zur Bewertung von narrativer
Kompetenz im bilinguale@eschichtsunterricht. Dabei nimmt si|@, dass die von den Schulerinnen verwendete
Sprache nicht nurAufschluss Uber Sprachkompetenz, sondern auch den Kompetenzgrad in Hinblick auf
fachspezifisches Denkejibt.€

51 SAyYy S 0 H WindpL¥rnemdanUb¥ispiglsweise in Prifungssituationen angahoihre Erstsprache zu
verwenden¢ mit der Absicht, potentielle Schwierigkeiten bei der Abbildung von Fachkompetenz durch die
Fremdsprache zu minimiereq so wird also implizit eine Kompetenz gemessen, deren Entwicklung nicht
Gegenstand des Unterrichts @S & Sy A & ( o€
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students got to choose between an exam in L1 or L2, but most pupils did not even consider using this
first option (Honig, 2010: 38)!

Fourth, should we even be allowed to evaluate languagoals? HoOnig gives a
O2dzy G SN NBdzySydyY a{ddzRSyia gAGK az2dzyR 02y iSyid 1y
GKSe FNB LISylFrfAaSR F2NJ LR2NJ f 1 y3IdzZ 38 LISNF2NYI yOS
(ibid.: 39). But this argument could ledzNyy SR | 3 Ayad AGaStFY AF /[ L[ f
FNBE y23 NBgFNRSRI (GKSYy LldzAfa ¢2yQiG aSS (GKS LA

dropout rates increased in Berlin in 2007, to give just one exaffiplaother effect oflanguage not

being assessed could be that pupils will lack the necessary skills to discuss the subject in L2 on a
reasonable level! Finally, the most important argument in favour of assessing language in CLIL
courses is the aforementioned principle of alignment, which boils down to the conformity between
learning goals, classroom activities, and assessment (Magten<2017: 159).fllesson time is spent

partially on language goals, it is only logical to assess thehether it be formatively or summatively.

Dura lex, sed lex or not quite? Regulation on CLIL evaluation

Speculating and debating about assessing CLIL may be vemgstirig, but of course this will all
remain purely theoretical if the government has pronounced judgement on the matter. For if this is
the case, then teachers should adapt their classroom practice in accordance with the regulation that
is currently in foce.

In 2014, the government of Flanders issued a decree specifying the quality standard for CLIL
(Flemish Ministry of Education, 2014). The government determined that CLIL subjects should reach
exactly the same final attainment levels (Dutemdtermer) as parallel subjects in the mother tongue.
Thus the Flemish government makes no exception for CLIL: lightening the load of content in order to
make some room for language goals is not even taken into consideration. On the other hand, the law
does not spedy if and how the assessment of language should take place, as this pertains to the
a0K22tQa Fdzizy2yéd FyR FTNBS OK2AO0S 65S . ftSSO1SNE.

the educational inspectors that CLIL language goals must not be assessadtitely (.e.with a test

B SAYS OHnamMpU0XE LI uuY a!fta SAyS vYz2yaSljdsSyl RIg2y 1T Shi.
héheren fremdsprachlichen Leistungen von CLIL Schilerinnen im Vergleich zu den Leistungen von
Regelschilerinnen durch die Benotungspisanicht honoriert werden, so dass eine erhebliche Schilerzahl den

CLIE YGSNNAOKG Ay RSNJ I@YylaaltSy hoSNBRGAZFS Fdza y2GSyad
7 1bid.. dWenn sie [Sprachbeherrschung] nicht als zentrale Leistung Uberpruft wirddigiirarbeitung einer
fachangemessenen Sprachkompetenz &ugh nicht entwickelt. Coetzeeachmann (2007) etwa weist in ihrer

Studie nach, dass es GBithillerinnemassiv an Kompetenzen in der Teilhabe an einem fachadéquaten Diskurs
FTSKE G oé
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with a mark), precisely because of the obligation to reach the same content objectives. A consensus
among inspectors, however, is not to be confused with a law.

The same goes for the language used in assessment. Flemishtitagiskither states an
obligation for pupils to answer in the target language, nor does it guarantee a right for pupils to answer
in the mother tongue. The school is free to determine its own course of action. In practical terms, the
general consensus hasthat use of the target language must be encouraged and rewarded via
formative assessmentyithout punishing pupils who used the mother tongue by letting them lose
YENyL &P 90Sy &23 GSIOKSNBRQ SELISOGI A athaéirschgdl G KA & |

career and their proficiency in the target language improves.

State of affairs regarding CLIL assessment in Flanders

In 2017, the Flemish Inspectorate of Education published apa4@ report on the occasion of two
years of CLIL in Flandels their report, the Inspectorate also covered some interesting points
concerning the state of affairs of CLIL evaluation.

53aLIAGS GKS fFy3adzr3S o6FNNASNI at2¢gAy3 R2py (K
indicate succeeding in achieving alfricular objectives. Inspectors even go as far as to attribute to
/' TL] GSIFOKSNBR daF Y2NB YAYRTFdzZ | LILINRF OK {2 OdzNNAR C
essential for learners. At the same time, there seems to be some margin for growthirrgg@ra & G K S
AYGSANY A2y 2F fFy3adzk3S 321 fax¢e gKAOK Aa aGadaf:
Education, 2017: 36).

In assessing language goals, the majority of Flemish CLIL schools offer qualitative, rather than
guantitative, feedback. In their CLIL language assessments, schools look for various alternative
methods,e.g.an evaluation of attitude (especially the williness and motivation to use the target
language), a colour code or smileys indicating language proficiency, bonus points (max. 10% of the
adzo2aSodQa G20lFft0 Fa | NBgIFNRAE F2N) LldzLata oKz O3
portfolio, a separte CLIL report card, etib{d.: 37-38).
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8.2 Digital CLILmaterials

8.2.1 On climate history

All materials are collected othis website: https://sites.google.com/view/clilhistory/climate

I YouTube videohttps://youtu.be/MezeDgcDRxo
o Video transcript:

l'a @2dz Fff 1y26T WOtAYIFIGSQ A& + K24 G2LRAO
will ask ourselves two important questions. First: what was the climate like in the past,
especially during the Middle Ages? And second: whaie the effects of climate
change for people in the past?
Ly 2NRSNJ G2 |yasSN G6KSasS [[dSadrazyasz f SiQ:
Antiquity, we can find numerous cases of climate change having a huge impact on
societies.
As you might rememberom previous years of history classes, in 2,200 BC, a period
of extreme drought contributed to the collapse of the Old Kingdom in Egypt
But climate can also have favourable effects, for instance the Romans benefited from
a warm and stable climate, whicha® good for agriculture. The Roman empire at its
greatest extent under Trajan coincided with what is now called the ROMAN WARM
PERIOD, a period of unusually warm weather in Europe and the North Atlantic that
ran from approximately 250 BC to 440 AD.
The endof this favourable climate undermined Roman power just when the empire
was threatened by enemies from without.
This was the start of the DARK AGES COOLING PERIOD, from the year 440 to 900 AD.
In the early Middle Ages, the European climate was cold andwi@th was bad for
agriculture. Due to crop failure and a lower yield, people were often confronted with
food shortage and monotonous nutrition. That's why people had little resistance to
diseases. From the 6th century onwards, there were regular outlsredikplague
epidemics which caused thousands of victims.
In 742, Charlemagne was born, during the Dark Ages Cool Period, but this is just to
help you situate the other events more easily.
However, the Dark Ages Cooling would not last forever, for alree8§0, the Vikings
reached Iceland, which can be seen as aupro the Medieval Warm Period.
Between 900 and 1300 AD, it became much warmer and drier. This period is called
the MEDIEVAL WARM PERIOD, abbreviated as MWP. As a consequence of the warmer
climate, living conditions became much better. The agricultural yield increased. The
invention of new tools and techniques in agriculture contributed to population
growth. Cities became bigger and the economy grew.
Other examples of effects of the Medieval WarPeriod include the Viking
settlements in Greenland in 985 AD, and in America in the year 1000 AD. The Vikings
OFrtft SR GKAA FTNBIF Fft2y3 GKS [/ IYlIRAFY O2I ai
European to set foot on American land!
But in the 14th centw, the climate took a turn for the worse and it became much
colder in Europe. Historians call this period the LITTLE ICE AGE, abbreviated as LIA,
and it lasted from 1300 to 1850.
Cold was not the only thing that came with the Little Ice Age. From 1300rdewi&
often stormed along European coasts, causing spring tide and floods. Summers were
usually very wet and rivers burst their banks.
There was also too much rain and not enough sunshine during summer, causing crop
failures and famine. Cattle plague nea even worse.
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During the Little Ice Age, people were also confronted with the Black Death, a plague
pandemic that occurred from 1346 to 1353. One third (33%) of the entire European
population died because of the plague.

Other noticeable effects of thdttle Ice Age were the Vikings abandoning Greenland

in 1350, the freezing of the river Scheldt in our own country, and the freezing of the
river Thames in England. Starting in 1608, Londoners even organized frost fairs on the
ice of the river! And in 1658he sea between Sweden and Denmark froze, and so a
Swedish army marched across the ice to invade Denmark!

In 1750, the industrial revolution started and population numbers increased rapidly.
This was the prelude for the end of the Little Ice Age and tha sf the modern
warming. Although climate change is nothing new, the global warming we are
experiencing today is different because it is caused by mankind and because the
temperature increase is so much bigger.

52y Q0 F2NBESG G2 TFkSad M2yy &l KoSS fe2ee33 £ 1Sy RC 20NIvTaf -
class!

1 Google Formshttps://forms.gle/INfcCI5SEmp5MnJu59
o Which historical period are we learning about this school year?
A Ancient Near East
Classicalntiquity
Middle Ages
Early Modern Period
Late Modern Period
0 Watch the video with subtitles.
o Write down any words that you find difficult to understand.
A L.
0 Which period do you link with storms, floods, famine and the Black Death?
A Dark Ages Cooling
A Medievd Warm Period
A Little Ice Age
0 During which period did Charlemagne live?
A Dark Ages Cooling
A Medieval Warm Period
A Little Ice Age
0 Which period was good for agriculture? Hint: you can also link this period with this
image.
A Dark Ages Cooling
A Medieval Warm Period
A Little Ice Age

> > > > >
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T WS5NIX 3 Yy R RNERLIQ S E®NBbuEsSs.odidedHe/eldadidg/vad 2 NRA Y
admin/adminajax.php?action=h5p embed&id=2033

Sleep de woorden naar de juiste vakjes.

A is a small picture or decorative letter in a manuscript. Annals
+ The Middle Ages were also called the because a lot of things in this pericd were made out of wood. Iron was too expensive to use on a greater scale. Medieval Warm Period
. is a change in the average weather of a place and also a change in Earth's overall climate. Wooden Era
*The was a warmer period from about 900 to 1300 AD. —

o Climate change
+The was a cold period in history from about 1300 to 1850 -
+ The current warming of the planet is called R diialleine
+The was a medieval plague that spread over Europe during the 14th century and killed a third of its population. Black Death
+The were a group of Scandinavian people who attacked the coasts of Europe from the 8th to the 10th century. Vinland
+ In about 1000 AD, the Vikings discavered a coastal region of North America and called it Vikings
« Historical records in which events were arranged year by year were also called (literally 'yearbooks'). global warming

miniature
© Controleer

Sleep de woorden naar de juiste vakjes.
A miniature + is a small picture or decorative letter in a manuscript.
* The Middle Ages were also called the Wooden Era + because a lot of things in this period were made out of wood. Iron was too expensive to use on a greater scale.
. Climate change « is a change in the average weather of a place and also a change in Earth's overall climate.

* The | Medieval Warm Period « was a warmer period from about 800 to 1300 AD.

*The Little Ice Age + was a cold period in history from about 1300 to 1850.

* The current warming of the planet is called global warming v .

*The Black Death + was a medieval plague that spread over Europe during the 14th century and killed a third of its population.
*The Vikings + were a group of Scandinavian people who attacked the coasts of Europe from the 8th to the 10th century.
+ In about 1000 AD, the Vikings discovered a coastal region of North America and called it Vinland v .

+ Historical records in which events were arranged year by year were also called Annals « (literally 'yearbooks').

a7 10/10

1 Timeline https://ecourses.odisee.be/elearning/wadmin/admin
ajax.php?action=h5p embed&id=2015

1 Word list:
EN NL

famine hongersnood
explore ontdekken,verkennen
shore kust
average gemiddeld
victim slachtoffer
monotonous eentonig, monotoon
thriving welvarend, bloeiend, bruisend
vibrant bruisend, levendig
disease ziekte
cattle vee
shortage tekort
fertile vruchtbaar
death rates sterftecijfers
monk monnik
yield opbrengst
failure mislukking
outbreak uitbraak
nutrition voeding
navigable bevaarbaar
resistance weerstand, verzet
phenomenon verschijnsel, fenomeen
cultivate cultiveren, kweken, ontwikkelen
community gemeenschap
increase stijgen
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discover
abandon
reliable
crops
flooding
coincide with
extent
drought
contribute
collapse
numerous cases
onwards
cooling
settlements
approximately

Nathan Van Herclt

ontdekken
verlaten, achterlaten
betrouwbaar
gewassen
overstroming
samenvallen met
omvang
droogte
bijdragen
ineen storten
talrijke gevallen
vanaf
afkoeling
nederzettingen
ongeveer, bij benadering

8.2.2 Digital materials on medieval man in relation to nature

All materials are collected on this websitéhttps://sites.google.com/view/clilhistory/meaningf-

nature

1 Quizlet https://quizlet.com/ ahtwgl?x=1jqt&i=2k402y

EN

adeacon

adeluge

an estate

to obliterate
to demolish
amartyr

It is hardly wont to occur
astonishing

to descend

grievous

pestilence

an inundation
amultitude

ascapegoat

abestiary

moral

aprofession
amathematician
gradually
caliphate

reconquest
abundance

Odisee
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NL
een diaken (=een geestelijke die functioneert in
eredienst; hij staat één trapje lager in de hiérarchie d
een priester)
een zondvloed (in specifieke zin: de zondvloed van N
uit de Bijbel; in algemeneffiguurlijke zin: een gro
overstroming)
een landgoed
vernietigen, uitwissen
afbreken, slopen, vernietigen
eenmartelaar (=<iemand die zijn/haar leven opoffert
voor zijn/haar religieus geloof)
Het komt bijna niet voar
verbazingwekkend
afdalen, neerdalen
zwaar, verschrikkelijk
de pest(=een soort epidemische ziekte)
een overstroming
een menigte, een massa volk
een zondebok (=iemand die beladen wordt met
schuld van een gebeurtenis, zodat over de eigenl
schuldvraag niet meer hoeft tworden nagedacht)
een beestenboek; Latijinestiarium(=een middeleeuws
boek waarin allerlei fabeldieren en andere dingen ste
geillustreerd)
moreel, zedelijk, ethisch (over goed en kwaad; o
fatsoenlijk gedrag)
een berep
een wiskundige
geleidelijk
kalifaat (=een islamitische staat, bestuurd door e«
kalief, d.w.z. een opvolger van de profeet Mohamme
herovering
overvioed
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to pity

poverty
aconsequence
reassuring
threefield system
fallow land

adike

awater wheel
awindmill

aland of plenty

the Land ofCockaigne
flail

gauntlet

medelijden
armoede

een gevolg
geruststellend
drieslagstelsel

Nathan Van Herclt

braakliggende grond (=grond die op dat moment niet
beoogde functie, bv. landbouw, vervult)

een dijk
een waterrad
een windmolen

een land van overvloed

luilekkerland

dorsvlegel (=een houten landbouwwerktuig)

handschoen

1 Google Formshttps://forms.gle/RgP5N64AFqdrGmUF8

o Tick all synonyms for 'to destroy'.

A Obliterate
A Reconstruct
A Demolish
A Preserve
o /2YLX SGS GKAA aSyiaSyoSy
tKSe& gSNB NBI (ONONOXS
A ... [correct answer: scapegoats]
o CAft Ay G(GKS O2NNBOG LINET

A ... [correct answermmathematician]
0 What is this? [picture of a water wheel]

A dam

A windmill

A water wheel
A dike

> > > >

8.2.3 Digital materials on ancient Greek art

G¢KS

AAA2YY

WSga oSNBE I f

Gt @G KI 32N

All materials are collected on this websitétttps://sites.qoogle.com/view/clilhistory/anciergireek

art

I YouTube videohttps://youtu.be/KCbLM 8W2XA

o Video transcript?

Helloand welcome to this video about ancient Greek art! In this video, we will cover

three art forms: first, architecture; second, sculpture; and third, pottery.

In Ancient Greece, temples and other big buildings were built by order of the polis. In

other words, the entire community spent huge amounts of money on financing these
buildings, which, first and foremost, had a religious function, where the Greek gods

were honoured by prayer and sacrifice. But not all buildings had a religious function.

Here, for example you can see a stadium for sports;@sof t SR Wad2l Q> | ¢
pillars on either side, a theatre and a library. All these new buildings, of coneset

that some kind of plan was needed to organize cities. At first, this did not happen, but

8 Source: D&/older, P. (20055toria 2Van In.
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in the 5th century BC, some Greek cities started using a grid plan. Here you can see
the grid plan of Miletus, a Greek city on the West coast of Asia Minor, Nlgau look

at the floor plan of an ancient Greek temple, you recognize squares, rectangles and
circles: all geometrical shapes. So you can see Greek mathematics were really put into
practice, which made for welalanced buildings. The materials used Bwilding
GSYLX Sa ¢SNB dzadzZ ftfte tAYSadz2yS FyR YINbBES
in honour of the gods, they also wanted to build big to show off their own power. We

call this monumental architecture. The Acropolis of Athens is the pegfeantnple of

this. In this picture, you can see the Parthenon, the main temple on the Acropolis, as

it is today. The difference with the Parthenon as it was in ancient times is just amazing.
The marble was still beautifully white, but most importantly: lapgets of it were

painted in the most wonderful colours!

Of course, architects thought of some fancy names for all the fancy things they had
made. Here you get an overview. You can always press pause if you need to have a
closer look at it, but for now, # most important ones to remember are the pillars,
grooves, capital and frieze.

Although the Parthenon looks absolutely marvellous, the pillars are sort of basic.
CKIFIiQa ¢gKes 20SNJ GAYSE LIS2LX S OFYS dzlJ gAd
sty FNB GKS alyYyS Fa GKS tIFINIKSy2yQad ¢KSe@
is a bit fancier as the capital has a bit more decoration. It is called the lonic order. The
third style has the most decorations and is called the Corinthian order. Inathiis, t

you get an overview of these three different styles. As you can see, the Doric order is
the oldest, followed by the lonic order. The Corinthian order is the newest. The lonic
and the Corinthian order are similar in almost every way: as opposed t®dhie

order, they both have slender pillars, have a base and deep grooves. They only differ

in the type of decorations: the lonic order only has sgirdl { S 2 N¥y I YSy Gas C
@2t dziSQ> 6KSNBlFa GKS [/ 2NAYGKAL Y yp@IlofLIA (| f
leaves.

Now, on to something else: ancient Greek sculpture! Here we distinguish between
three periods: first, the archaic, from the 7th to the 6th century BC; second, the
classical period, during the 5th century BC; and third, the hellenistic pdrmd the

4th to the 3rd century BC.

First things first: the Archaic period, in which big statues were usually made out of
marble or bronze, or clay (terracotta) for smaller statues. Very typical of archaic
sculpture were the s®@ I f £ SR W] 2 HeN@wer@ hugdistulpz8siofnaked

male figures. Greek sculptors were inspired by ancient Egyptian statues, that had
similar proportion and form. The figures look straight ahead with one foot slightly
before the other. This makes for a very static statwéh( hardly any movement) but

also a lot of symmetry (with everything in perfect balance). Kouroi statues also had a
mysterious smile. Perhaps artists did this to suggest that their statue was alive and
FSStAy3a 46StftK LIQa | yeasgdhsaiferidyd2s theigbds or2 dzNP A
as a tomb monument. There were also female figures called koré. They were a bit
more elegant and somewhat less stiff. As you can see from this reconstruction, they
also used to be painted.

On to the classical period! Imeé year 500 BC, sculptors started to focus more and
more on the human form. This statue of the Charioteer of Delphi is from the beginning

of the classical period, and illustrates the transition from archaic to classical quite well:
The pose is still veryatic compared with later classical works, but the statue is more
naturalistic than in archaic times. Some other characteristics of the classical period.
First, sculptors during the classical period wanted to depict man as perfect. We call
this idealizatim. There was almost an obsession with the human form. Second,
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movement was shown. The static archaic statues had made way for dynamic classical
statues. Third, because of contrapposto, the pose became much more natural. More
about this during class. FouBh G KSNB 4 a4y Qi -yétkas thisWadddK SY 2 (i
soon change with the Hellenistic period.

The conquests of Alexander the Great brought Greece in contact with the East.
Classical simplicity made way for splendour and grandeur. But emotions were also
shown- which was a first. The movement we had seen in the classical period was no
longer balanced and relaxed, but dramatic and even exaggerated. Hellenistic art was
also more realistic than idealistic. Even imperfections were shown, as you can see in
this statue of a drunken old woman of the 2nd century BC.

Last but not least: ancient Greek pottery. The Greeks made amphoras, cups, jars and
bowls for wine, olive oil and so on. Scenes from Greek mythology or even daily life
were depicted. As such, pottergecame an important historical source for our
understanding of life in ancient Greece. During the 7th century BC, a new technique
was invented. We call this blafigure, as figures were painted in black on a red
background. During the next century, thevegse technique, of painting red on a black
background, enabled even more detail. During the 4th century BC, Greek colonies in
Southern Italy took over most of the pottery production from Attica.

On this last slide, you can see an overview of ancient Gagekin the field of
architecture: the Doric, lonic and Corinthian orders. In the field of sculpture: the
Archaic, Classical and Hellenistic periods. In the field of pottery: the-fidpok and

the redfigure techniques.

1 Kahoot https://create.kahoot.it/share/ancienigreekart/fb92f5f5-77af4161-a506
bc62c46caes9

o 1-True or false. Greek temples were built by privatitiative. In other words, the
state did not pay for them. => False

0 2c Slide. Remember: Greek temples were built by order of the polis! (See picture.)

0 3¢Quiz. A"stoa"is a ... => walkway with pillars.

0 4 ¢ Slide. Remember: A "stoa" is a walkway withaps on either side. (NL: een
zuilengang). A stadium, a theatre and a library are examples of other ancient Greek
buildings. (See picture.)

o 5-True or false. In Ancient Greece, both temples and cities were organized and built
randomly, without a patterror fixed shapes. => False

0 6 ¢ Slide. Remember: Grid plans for cities (5th cent. BC) + geometrical shapes in
temples. (See picture.)

0 7¢Quiz. Greek temples were usually made out of ... => limestone and marble.

0 8¢ Slide. Remember: Greek temples were usualade out of limestone and marble
(NL: kalksteen en marmer). (See picture.)

0 9-True or false. Large parts of Greek temples were painted. Therefore, temples were

very colourful during Antiquity. => True

10 ¢ Slide. Remember: Greek temples were paintedb@autiful colours during
Antiquity. (See picture.)

11¢ Quiz. Thisis a ... => frieze.

12 ¢ Quiz. This (as a whole) is a ... => pillar.

13¢ Slide. Remember the pillars, grooves, capital, frieze and pediment.

14 ¢ Quiz. These pillars are of the ... => Darider.

15¢ Quiz. The style of this pillar's capital is ... => lonic.

16 ¢ Quiz. This pillar is of the ... => Corinthian order.

17 ¢ Slide. Remember the three pillar styles: Doric, lonic, Corinthian. (See picture.)
18 ¢ Quiz. Put the three periods of ameat Greek sculpture in the correct
chronological order. => Archaic, Classical, Hellenistic
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o0 19 ¢ Slide. Remember: the correct order of the three sculpture periods is: Archaic,
Classical, Hellenistic. (See picture.)
0 20- Where did ancient Greek sculptorstgieir inspiration for the archaic kouroi
sculptures? => Egypt
0 21¢Quiz. Were the archaic kouroi sculptures static or dynamic? => Static
0 22c¢ Slide. Remember: Inspiration for the kouroi statues came from Egypt. These
sculptures were static (=not much mawent). (See picture.)
0 23¢ Quiz. What were kouroi statues NOT used for? => Wedding gifts
0 24¢ Quiz. The female version of the male kouros was called... => Kore
0 25¢ Slide. Remember: Kouroi were used as tomb monuments and as offerings to the
gods. A femaléigure was called kore. (See picture.)
0 26¢Quiz. In 500 BC, the archaic period came to an end and the classical period began.
What changed? => Simplicity remained but the human form became more important
0 27¢ Slide. Remember: In the year 500 B&lptors started to focus more and more
on the human form. Sculptors during the classical period wanted to depict man as
perfect (idealization). There was almost an obsession with the human form. (See
picture.)
0 28¢ Quiz. Were classical statues staticddgnamic? => Dynamic
0 29 ¢ Slide. Remember: Classical sculptures showed some movement. The static
archaic statues had made way for dynamic classical statues. The pose became less
stiff and more natural. (See picture.)
0 30c¢ Quiz. What is NOT a characterigticthe hellenistic period? => Never showing
imperfections
o 31¢ Slide. Remember these characteristics of the hellenistic period! (See picture.)
o 32¢ Quiz. Which statement about ancient Greek pottery is correct? => -Biaale
pots came first, but redigure pots have more detalil
o 33¢ Slide. Remember: Bladigure pottery came first. (See picture.)
0 34¢ Slide. Remember: Rddjure pottery had more details. (See picture.)
1 Word list;
ENGLISH DUTCH
architecture architectuur, bouwkunde
sculpture beeldhouwkunst feen beeldhouwwerk
pottery aardewerk, keramiek
to finance financieren, bekostigen
prayer gebed
sacrifice offer
stoa zuilengang
pillars zuilen
grid plan dambordpatroon
Asia Minor KleinAzié
floor plan grondplan
balanced evenwichtig
limestone kalksteen
marble marmer
grooves groeven
capital kapiteel (bovenste deel van een zuil)
frieze fries (versierde rand of strook op een gebouw)
marvelous prachtig, geweldig, fantastisch
decoration versiering
ornament versiering
sender slank
volute voluut (een krulvormige versiering, kenmerkend voc
het kapiteel van een lonische zuil)
clay klei
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sculptor beeldhouwer
proportion proportie (in verhouding)
dlightly lichtjes, enigszins
static statisch(weinig tot geen beweging)
dynamic dynamisch (met beweging)
charioteer wagenmenner
transition overgang
naturalistic naturalistisch
characteristics kenmerken
to depict tonen, weergeven, voorstellen
conquest verovering
simplicity eenvoud
splendour pracht
grandeur grootheid
dramatic dramatisch
realistic realistisch
idealistic idealistisch
imperfection onvolmaaktheid
amphora een amfoor (een kruik met twee oren die onderaan
een punt uitloopt)
acup een beker
ajar een pot
abowl een kom, een schaal
reverse omgekeerd
to enable in staat stellen tot /mogelijk maken

8.2.4 Digital materials on society in ancient Athens

All materials are collected on this websitehttps://sites.qoogle.com/view/clilhistory/athenian
society

1 YouTube videohttps://youtu.be/4Gi0VqUfO1M
o Video transcript?®

Hello andwelcome to this video about society in ancient Athens.
Today, issues like equality, inequality, 'us versus them', and discrimination are still hot
topics. But what was it like in the city (or rather the polis) of Athens during Classical
Antiquity?
In the 5th and 4th century BC, a distinction was made between citizens, foreigners,
and slaves.
If you were an inhabitant of Athens and your grandparents and egesatdparents
had always lived in the polis, and if you were over 18 years old, then you ailuld c
yourself a 'citizen’, which meant that you were free and you had the right to vote.
But since the middle of the 5th century BC, you could only call yourself ‘a citizen' if
both of your parents were Athenians. So if one of your parents was not frorméthe
you could not be a citizen. That was an important issue, becatmmember- you
could only participate in Athenian politics if you were a male citizen.
And yes you heard that right, if you were a citizen but you happened to be a woman,
you had no padtical rights. What's more, you had to live indoors most of the titne
sort of like a permanent lockdown for women. Married women were not allowed to
walk the street without being accompanied. Women were often bossed around:
before marriage, by their faths, and after marriage, by their husbands.

19 Source: De Volder, P. (2005}oria 2 Van In.
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If you were a foreigner but not a slave, then you were called a 'metoikos'. So the
'metoikoi' were foreigners. They were people from outside the polis who got
permission to live among the citizens for a longeripeof time. In order to get this
permission, however, every metoikos had to pay a yearly residence tax. They were
usually craftsmen or merchants. Metoikoi were not allowed to own land, so they
couldn't become farmers. Moreover, every metoikos was supedvis/ a citizen.

Both citizens and metoikoi paid taxes and had to serve in the army. Their military
service was different depending on their wealth, because rich metoikoi and citizens
could afford the armour of a hoplite, a heavily armed foot soldier. €heko were

less rich ended up in the light infantry or in the navy. And if you were a citizen, you
could still struggle with poverty. Just like the poor metoikoi, the poor citizens had to
work really hard to make a living.

Another important group of Athean society consisted of slaves. Slavery was quite
normal in Classical Antiquity. Since the 7th century BC, there wecallsal 'debt
slaves' in Athens. Delslaves were farmers who could no longer pay their debts and
lost their freedom as a result. Hentleey could be sold as slaves. In the year 594 BC,
the Athenian statesman and lawmaker Solon put an end to -d&btery. But slavery
itself remained. Prisoners of war, for example, often became slaves. The Athenians
also bought slaves on the slave marketiribg the 5th century BC, the number of
slaves in Athens even increased. Most slaves were 'barbarians', people who were not
Greek.

Slaves were not treated as human beings. They were seen as their masters'
possession. Slaves either worked for their masirahey were rented out. The
largest group were statewned slaves, and they worked in the mines or on trade
ships, where they had a brutally inhumane life. Domestic or private slaves usually had
better living conditions. Some slaves worked as a nursearkdy, or even... as a
teacher!

A slave was not allowed to have a family or children. Neither could he own things. But
sometimes a slave was set free. Some freedmen even became rich!

And of course, many ordinary Athenian citizens dreamt of owning slasdbeg do

all the work for youg which allows you to spend time on more enjoyable things, like
governing the polis.

To sum up, we could say that people in ancient Athens were not equal at all. Their
rights and duties depended on wealth, descent, agel gender.

On this mindmap, you get an overview of what we just discussed. You can press pause
to have a closer look at it. Don't forget to fill in the Google Forms, and thanks for
watching!

1 Quizlet https://quizlet.com/ awi839?x=1jqt&i=2k402y
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EN NL
a scene een tafereel
to depict voorstellen, weergeven, afbeelden
a nurse een verpleegster
a domestic slave een huisslaaf
a basket een mand
barefoot blootsvoets
a dress een jurk, eerkleedje
ajar een kruik, een potje, een beker
a hatchet een bijl
to swaddle inwikkelen (bv. in een doek)
an amphora een amfoor (een speciaal soort kruik)
to cut snijden, knippen
to dig up opgraven
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to wear clothes
a bench
a gravestone
to lower something
a pickaxe
a society
divided
city-states
social layers
to fight in the army / to serve ithe army
an orator
property
to provide with
an arrangement
a possession
to belong to someone
wholly
the nature of something
the office of someone
gentlemen
turn over in your mind
responsible
corporal punishment
to inflict a penalty
at the bottom
to depend on
domestic tasks
expensive
trade ships
a debt
to take prisoner
to be sold
a husband
a playwright
citizens
foreigners
It is allowed
approximately
inhabitants
to be of age
landowners
They can afford it

armour
a business
craftsmen
merchants
to participate in
to pay taxes
the majorityé the minority

the opportunity

education
greatgrandparents
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kleren dragen
eenbankje
een grafsteen
iets laten zakken
een pikhouweel
een samenleving, een maatschappij
verdeeld
stadstaten
sociale lagen
vechten in het leger / in het leger dienen
een redenaar (iemand die toespraken geeft)
bezit, eigendom
voorzien van
regeling, inrichting, indeling, ordening
een bezitting
aan iemand toebehoren
geheel, volledig
de aard van een ding, het wezen van een ding
de functie van iemand, het ambt van iemand
heren
denk er nogeens over na
verantwoordelijk
een lijfstraf
een straf opleggen
onderaan
afhangen van
huishoudelijke taken
duur, kostbaar
handelsschepen
een schuld
gevangennemen
verkocht worden
een echtgenoot, man
een toneelschrijver
burgers
vreemdelingen
Het is toegestaan
ongeveer, bij benadering
inwoners
meerderjarig zijn
grondbezitters
Ze kunnen het zich veroorloven (=ze hebben er gt
VOoor)
wapenrusting
eenonderneming, een bedrijf
ambachtslieden
kooplieden
deelnemen aan
belastingen betalen
de
meerderheidé de minderheid
de kans, de gelegenheid
opleiding, onderwijs, opvoeding
overgrootouders
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1 Google Formshttps://forms.gle/58PW29128ugXhzJ36

(0]
(0]

o
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Watch the YouTube video.
Does an inhabitant of Athens with &thenian father and a Corinthian mother have
the right to vote after 450 BC?
A Yes, he does.
A b2 KS R2SayQio
True or false? "Married women usually had to go to the market alone."
A True
A False
What is a 'metoikos'?
A A female citizen
A A foreigner
A A hoplite
A Adebtslave
True or false? "Metoikoi could live in Athens if they paid a residence tax and if they
served in the army."
A True
A False
Who had the most miserable living conditions?
A Stateowned slaves
A Domestic slaves
"Athens was well on its way to become a stciaf equals.” Do you agree or disagree?
A lagree
A | disagree
Use the Quizlet.
What's the best translation of "a domestic slave"?
A Een huisslaaf
A Een schuldslaaf
A Een slaaf in dienst van de staat
Can you find the 'odd one out'? (Welk woord hoort er niet thuis in het rijtje?)
A A basket
A Ajar
A A hatchet
A An amphora
What's an orator?
A Someone who gives speeches
A Someone who makes all the decisions
A Someone who gives advice
What's the bestranslation of "a merchant"?
A Een ambachtsman
A Een bediende
A Een koopman
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8.2.5 Digital materials on the Mycenaean civilization

All materials are collected on this websitéittps:/sites.qgoogle.com/view/clilhistory/mycenae

9 YouTube videohttps://youtu.be/YVxdKxm160Q
o Video transcripf®

Hello and welcome to thigideo about the Mycenaean civilization!
Around 2000 BC, IndBuropean tribes started invading the Greek peninsula. These
invaders were at the basis of Greek civilization. But who were these Greeks? In this
video, three important questions about them wikk laddressed: first, where did they
settle? Second, what did their civilization look like? And third, how did their civilization
come to an end?
First things first: where did they settle? The IABoropean tribes who invaded the
Greek peninsula around 208 spread across the entire peninsula, as well as on the
islands in the Aegean Sea and along the coast of Asia Minor. These tribes then forced
the original inhabitants to submit to their rule. Important city centres were founded,
such as Mycenae, Athenshébes, etc. The invaders were called Achaeans. They
developed a civilization named after its most important city centre (Mycenae): the
aeOSylSty OAGAtATIGAZ2Yd C2NJ GKA& NBLazy
YWadOSyISlIyaQo
On to the second question: whatddthe Mycenaean civilization look like? Every city
OSYiNB F2N¥YSR Iy AYyRSLSYRSyid {Ay3aR2YD ! (G
who had all power. The king was in charge of the nobles, who gave him military
support. Both the king and the noblewnped large pieces of land, and ordinary people
had to obey them.
The Mycenaeans were a very combative people and they frequently waged war.
CKIFIGQa gKeé GKSANI OAGASa ¢SNBE FT2NIAFASR gA
be three to eight metrestick!
When a Mycenaean king or nobleman died, special tombs were built. Their shape
f221SR fA1S I 0SSKAQPS® ¢KSAaS WoSSKAGS G2V
AK2¢ dza K2g LR gSNFdAZ FyR NAOK (KS StAGS ¢
objects and many weapons were found. This indicates that Mycenaeans were great
goldsmiths, that warfare was really important for them, and that they believed in life
after death
The Mycenaeans lived off of agriculture, but because of population growtk,itad
to import extra food via trade. They traded with Syria, Egypt, and southern Italy. At
the beginning of the 15th century BC, the Mycenaeans occupied Crete, and they took
over maritime trade from the Cretans. Next, they wanted to control the fertilmfag
lands around the Black Sea, where wheat was grown. Now, the city of Troy controlled
the passage to the Black Sea. So the Mycenaeans came into conflict with the Trojans
by wanting to control the Black Sea trade. According to the Greek poet Homer, an
alliance of Greek cities eventually managed to destroy the city during the Trojan war.
Finally, the third question: how did Mycenaean civilization come to its end? Around
1200 BC, new IndBuropean people invaded Greece. One of these groups, the
Dorians, sttled in the Peloponnese, where they founded the city state Sparta. The
combative Dorians used iron weapons to defeat the Achaeans, who were barely able
to defend themselves with their weapons made of bronze, which is less strong than

20 Source: De Volder, P. (200S}oria 2Van In.
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iron. Moreover, the Ahaeans had probably been weakened by earlier attacks. The
Dorians ended up replacing the Mycenaean civilization.

This word cloud gives you a good overview of the most important key words of this
GARS2d 52y QG F2NHSG G2 Tiktldss!Ay (GKS D223t S

1 Google Formshttps://forms.gle/gHCGOHMuUHJIVYYRT76
o0 Watch the YouTube clipurn on English subtitles (CC). It's strongly recommended to
watch twice (2x).
0 Where did the Achaeans settle 2000 BC? Check all correct options.
A Along the coast of the Caspian Sea
A On the entire Greek peninsula
A On the islands of the Aegean Sea
A In Egypt
A Along the coast of Asia Minor
o0 What was Mycenae's form of government?
A Democracy
A Monarchy
A Technocracy
0 What's the Geek word for 'beehive tombs'?
A Tholoi
A Teloi
A Topoi
0 What's the main historical reason for the start of the Trojan war?
A Mycenaeans wanted to control the fertile farming lands around the Black Sea
A Mycenaeans wanted to bring back Helen, the Mycenaéng's wife
0 When did Mycenaean civilization come to an end?

A 2000 BC

A 1600 BC

A 1200BC

A 1000 BC
1 Word list:

ENGLISH NEDERLANDS
tribes stammen
peninsula schiereiland
civilization beschaving

to address bespreken, behandelen
to settle zich vestigen
entire geheel, volledig
to force dwingen
Aegean Sea Egeische Zee
Asia Minor KleinAzié (het huidige Turkije)
inhabitants inwoners, bewoners
to submit to zich onderwerpen aan
to develop ontwikkelen
Mycenaeafoun) Mycene
Mycenaean ddjectivg Myceens
the Mycenaenspural nour) de Myceners
independent onafhankelijk
to be in charge de leiding hebben
combative strijdlustig
frequently vaak, regelmatig
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to wage war oorlog voeren
fortified versterkt
citadel fort, vesting, bolwerk
a nobleman een edelman
atomb een graf
a beehive een bijenkorf
a funeral mask een begrafenismasker, een dodenmasker
to indicate aangeven

to live off of agriculture
population growth

leven van de landbouw
bevolkingsgroei

trade handel
to import invoeren, importeren
to occupy bezetten
maritime trade handel over zee
fertile vruchtbaar
farming lands landbouwgronden
wheat graan
a poet een dichter
an alliance een bondgenootschap
eventually uiteindelijk
to manage to erin slagen om
to found stichten
iron ijzer
to defeat verslagen
barely able amper in staat
to defend verdedigen

8.2.6 Digital materials on medieval demography

All materials are collected on this websitehttps://sites.google.com/view/clilhistory/medieval
demography

1 YouTube videohttps://youtu.be/MnDUVGcCPBg
o Videotranscript?!

Hello and welcome to this video about medieval demography. As you may know,
demography is the statistical study of human populations.
During the Middle Ages, European population numbers often fluctuated. Between the
fourth and theseventh century, there were less people in Europe than before. The
eighth century represented a turning point. Historians think that, from that time
onwards, there was an average yearly population growth of 0,25 percent. By the year
1000, between 50 and 6fillion people lived in Europe. In comparison, the total
world population at this point is estimated at 300 million.
By the start of the 14th century, the European population had increased significantly,
when there were probably around 70 or 80 millionopée. Famines and especially a
plague epidemic in the first half of the 14th century caused a sharp decline. In some
places, one third of the population died as a result of this disease. It was not until the
15th century that European population numbersdheeached the same level as in
1300. But where do historians get these numbers? And what were the other causes
for the fluctuations, besides the plague epidemic?

2! Source Draye, G., Brock, M., Cools, H. & Wils, K. (2@bEsages. 5600500: De middeleeuwerverbode.

Odisee e

UNIVERSITY COLLEGE


https://sites.google.com/view/clilhistory/medieval-demography
https://sites.google.com/view/clilhistory/medieval-demography
https://youtu.be/MnDUVGcCPBg

FINAL DISSERTATION
Tackling CLIL challenges: a digital perspective

Odisee

UNIVERSITY COLLEGE

Nathan Van Herclt

The numbers mentioned above are, of course, mere estimations. Even today,
population numbers B not perfectly exact, as population numbers change all the
time. But for the last few centuries, researchers have resources at their disposal which
allow for pretty specific statistics. Since the end of the 18th century, local authorities
all over Europd&eep population registers, which keep track of every birth and death.
However, such registers or other systematic sources did not exist in the Middle Ages.
Hence historians who research medieval population numbers have to use other
sources.

Sometimes, ladowners ordered lists of all their belongings in manorial records,
documents listing the lands owned by a noble, as well as the names of the farmers
who lived there. The English king William the Conqueror, for example, ordered an
inventory of all lands imis kingdom, their owners and their belongings, in order to
YFE1S &adz2NB GKS / NRgy ¢2dZ RYyQld YAiaa |ye
Book, published in the year 1086. It contains information about more than 13,000
towns and villages in England avwhles. Another source for population estimates are
so-called hearth countings. A hearth or cooking fire was the central place of a
K2dzaSK2ft Rd C2NJ SOSNE K2dzaSK2ft RX Gl ESa
hearths. When analysing these lists amdihg into account that about five people
needed one hearth, historians can make an estimate of the number of people in a
certain region.

Archaeological findings are yet another important source. Old burial sites and
cemeteries enable us to check the avgeanumber of children per family, and the
average age at death. These insights can then be linked to the information from
written sources.

What were the causes of population increase and decline? The population decline
that started in the 4th century wasaased by the Dark Ages Cold Period and the crop
failures and diseases that went with it. The wars, migrations, and political chaos that
came with the fall of the Western Roman Empire were another reason. But then the
Medieval Warm Period made life a tinyit keasier. This and political stability
contributed to population growth from the 8th century onwards.

Around the year 1000, a variety of aspects led to a snowball effect. Population growth
boosted agriculture, as more workers were available and the denfamalricultural
products increased. As a consequence, farmers needed to increase their agricultural
yield, and technological progress gave them the means to do so. The higher
productivity led to agricultural surpluses, which were used to trade. In thiéx 12
century, trade started to be centred in cities. Trade and urbanization also had a
positive effect on population growth. Yet population numbers increased quite slowly,
especially if we compare the medieval growth to the rapid growth since the Late
ModernPeriod. This slowness was an advantage for medieval farmers, as it gave them
the necessary time to adapt to the new needs.

What caused the slowness of population growth? Part of the answer is found in the
high mortality rates. Childbirth, for example, wasite dangerous. One out of seven
$2YSY RASR ¢KSYy 3IFAGAYI O0ANIK® ! yR S@Sy
any famine or plague, more than one in five children died before their fifth birthday.
Moreover, mortality rates were higher in cities thanthe countryside, as life in the
former was much unhealthier.

The slowness of population growth was also due to human agency. During the late
Middle Ages, women usually married when they were between 20 and 25 years old,
which was at a later average agkah during previous centuries. Many women
remained unmarried, and they got less children than married women. Laws on
inheritance also played an important role. The inheritance would be divided between
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all children. Hence, the less children a couple had digger the inheritance part for

each child.
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used cotton tampons soaked in vinegar, which had a spermicidal effect. Needless to

say, such methods were hardly reliable. Besi medieval people had no idea how

the menstrual cycle worked. It was not until the 1930s that it was fully understood.

At the start of the 14th century, European population growth reached a dangerous

turning point. Agricultural production could no long&eep up with population

growth. It was also the start of the Little Ice Age, and there were some crop failures.

An oversupply of labourers made wages drop. And because there was less food, food
prices went upg which caused famine. Add to that the Blda&ath plague epidemic

in the first half of the 14th century, and you know why population numbers dropped.
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Food scarcity became less of a problem and wages went up agassuRe on

agriculture lessened as well.

| SNB @2dz 3SG Iy 20SNBASSG 2F YSRASOIE RSY?2
Forms, and thanks for watching!

1 Google Formshttps://forms.gle/b56RKIGSIm6VAFTIA
0 Watch the YouTube videdurn on English subtitles (CC). It's strongly recommended
to watch twice (2x).
0 Which periods were characterized by population GROWTH? Chkkkcorrect
options.
A 4th-7th century
A 8th-13th century
A First half of the 14th century
A Second half of the 14th century
A 15th century
0 Which example of a manorial record was mentioned in the video?
A Population register
A Domesday Book
A Hearth counting
A Burial site
0 How were farmers in the 11th century able to increase productivity?
A Technological progress
A Trade
A Urbanization
o Which elements do you link with population DECLINE? Check ALL correct answers.
A Political stability
Black Death
Crop failure
The MWP
Latermarriage age
High child mortality
Agricultural surpluses

> D> D> D>
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1 Word list:

ENGLISH
demography
the population
to fluctuate
a fluctuation
to represent
average
in comparison
to estimate
an estimation
to increase
an increase
significantly
a famine
a plagueepidemic
a decline
a disease
a cause
a researcher
at your disposal
local authorities
a population register
systematic
belongings
landowners
manorial records
a farmer
William the Conqueror
an inventory
taxes
to publish a book
to contain
villages and towns
population estimates
hearth countings
a hearth
a household
archaeological findings
a burial site
to enable somebody to
a crop failure
to contribute to something
a variety
agricultural yield
demand
supply
progress
agricultural surpluses
trade
urbanization
an advantage
mortality rates
childbirth
child mortality
the countryside
urban
rural
inheritance
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demografie: statistische studie van de bevolking
de bevolking
schommelen, variéren, fluctueren
eenschommeling
voorstellen
gemiddeld
ter vergelijking
schatten
een schatting
stijgen
een stijging
aanzienlijk
een hongersnood
een pestepidemie
een daling, een achteruitgang
een ziekte
een oorzaak
een onderzoeker
tot je beschikking
plaatselijke besturen
eenbevolkingsregister
systematisch
bezittingen, eigendommen
grondbezitters
domeinbeschrijvingen
een landbouwer
Willem de Veroveraar
een inventaris
belastingen
een boek uitgeven
bevatten
dorpen en steden
bevolkingsschattingen
haardtellingen
een haard
een huishouden
archeologische vondsten
een begraafplaats
iemand in staat stellen om
een misoogst
bijdragen aan iets
een verscheidenheid
landbouwopbrengst
vraag
aanbod
vooruitgang
landbouwoverschotten
handel
verstedelijking
een voordeel
sterftecijfers
bevalling
kindersterfte
het platteland
stedelijk
landelijk
erfenis
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to divide verdelen
contraception anticonceptie, voorbehoedsmiddelen
cotton katoen
vinegar azijn
spermicidal zaaddodend
hardly reliable amper betrouwbaar
besides trouwens, bovendien
the menstrual cycle de menstruatiecyclus
a turning point een keerpunt
an oversupply een overaanbod
the wages dropped de lonen daalden
scarcity schaarste
pressure druk

8.2.7 Digital materials on the Carolingians

All materials are collected on this websitéittps:/sites.qgoogle.com/view/clilhistory/carolingians

1 YouTube videohttps://youtu.be/twglBhY2Puo
o Video transcripf?

Hello and welcome to this video about the rise and fall of the Carolingian empire. In
the 5th century AD, the western world changed quite a bit. German tribes had spread
everywhere and had founded new kingdoms. But what happened to western Europe
in the centuries thereafter? One central figure was Charlemagne, who ruled the
Carolingian Empé. In this video, we will ask ourselves three questions: first, what led
up to the formation of the Carolingian Empire? Second, what important events
occurred during Charlemagne's rule? In other words, why was he such an important
ruler? Third, what caugkthe decline of the Carolingian Empire?
First, what led up to the formation of the Carolingian Empire? After the fall of the
Western Roman Empire in the 5th century, the Frankish Kingdom was formed. At first,
it was ruled by the Merovingian dynasty. Nosvery time a Merovingian king died,
the Kingdom was divided among the king's sons, resulting in the division and
fragmentation of the realm. Things would change in the 8th century when a man
named Charles Martel came to power. He was not a Merovingian kiriga '‘Mayor
of the Palace'. You could compare this function to that of a Prime Minister. The real
power rested with him. Charles Martel restored Frankish unity and drove the Arabs
back into Spain at the Battle of Poitiers in 732. Charles Martel's sarcas Mayor of
the Palace was Pepin the Short. Pepin found it quite unfair that actually he had all the
power, yet he had no royal title. The Pope agreed, and in 751, Pepin was crowned king
with papal approval. He was the first king of the Carolingiarasiyn In 748, Pepin's
son and heir to the Frankish throne was born: Charlemagne.
Second, what important events occurred during Charlemagne's rule? Charlemagne
did not allow the nobles to have ownership of their lands. He merely allowed them
the right to enoy the use and profits of these lands (a fancy word for this is ‘usufruct’).
In return, the nobles had to swear an oath of allegiance to the king. In this way the
nobles were forced to commit themselves to the king. Charlemagne also strengthened
the central government by developing and improving the administration. The royal
administration resided in Aachen, a city in presday Germany. As a result, the Low
Countries were no longer in the periphery of the Empire, but they formed part of its

22Source: De Wever, F. (200d)storia 3.Uitgeverij Pelckmans.
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